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ABSTRACT 

 

 

 

 

The Malaysian education system requires students pursuing tertiary education in public 

universities to take an English placement test, the Malaysian University English Test 

(MUET) prior entry. This requirement indicates the importance of using and learning the 

English language to qualify for admission to the university.  However, once the students 

are accepted into the university, they no longer practice English since most of the students 

have less or no English subjects at all given that some of the universities do not offer any 

English language courses. Above all, one of the purposes of learning a second language 

(L2) is to be able to communicate in the target language. Having proficiency in English not 

only enables students to excel in higher education, but also opens a world of opportunities 

to them. Thus, this present study examines the relationships among the variables believed 

to affect willingness to communicate in English among Universiti Kebangsaan Malaysia 

(UKM) students. There was a total of 100 respondents who pursue degree in various fields 

of study in UKM whereby a set of questionnaires was administered via google form to the 

students in May 2020. Results depicted that motivation, attitude, communication 

apprehension and self-perceived communicative competence contribute to willingness to 

communicate. Meanwhile, the Multiple Regression analysis indicated that the UKM 

students’ motivation and self-perceived communicative competence had a positive 

relationship with their willingness to communicate in English. Theoretical and practical 

implications were discussed to provide insights for future research in this area. 

 

Keywords: Motivation, Attitude, Communication Apprehension, Willingness to 

Communicate 
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CHAPTER ONE 

 INTRODUCTION 

 
 
 

1.0 OVERVIEW OF THE CHAPTER 

This chapter presents the background of the study, problem statement, research objectives, 

research questions, and the operational definition of keywords. 

1.1 BACKGROUND OF THE STUDY 

The concept of Willingness to Communicate (WTC), which was originally 

developed with respect to first language (L1) communication (Yu, 2009) emerged in the 

mid-1980s (Nazari & Allahyar, 2012). According to McCroskey and Richmond (1987) 

WTC is defined as a person’s ordinary self-direction to conversing. Likewise, MacIntyre 

(2001) defined second language (L2) WTC as a readiness to engage in discourse with a 

specific person or persons at a particular time. It is also defined as “an individual’s 

personality-based predisposition to approaching or avoiding the initiation of 

communication when free to do so” (McCroskey, 1997). In a similar study, Basöz and Erten 

(2018) revealed that WTC is therefore understood as a construct reflecting a psychological 

willingness to engage in communication, precisely speaking. 
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The willingness of the students to communicate in a L2 often followed 

unrecognizable patterns. As Ahmad Mohseni and Niknejad (2013) put it, it is hard to 

understand why some students try while others ignore using L2 to communicate. 

According to Hesti Wijaya and Putri Amalia (2016) scholars have carried out several 

extensive research on WTC and found a range of antecedents that could explain why people 

differ in their level of WTC. Additionally, Akbarzadeh and Narafshan 2016) in their study 

stated that in order to estimate the level of WTC in L2 (L2), it is important to identify the 

reactions of the people to the situations that require them to speak. When there is an 

opportunity to utilize their L2, some people choose to speak up when presented while others 

choose to stay silent. Another study by MacIntyre (2007) revealed that one of the primary 

facilitators of language use is the choice to start communication in the L2 and as such may 

be an important predictor of language survival. Most significantly, the willingness to take 

advantage of the opportunities to use a L2 reflects a level of success in language learning 

and language training.  

Akbarzadeh and Narafshan (2016) indicated that a student-friendly and supportive 

setting should be developed to encourage the learners in being more willing to 

communicate in class. According to Oroujlou and Vahedi (2011) factors such as students’ 

motivation and attitude in language learning determine and influence their competency and 

proficiency in using the language In a stress-free environment, learners can build better 

relationships with each other as well as with the teacher, which in turn will significantly 

boost the learning process. Similarly, a research by Lahuerta (2014) indicated that the level 

of motivation, communication anxiety, and self-perceived communication skills were seen 

as among the factors influencing the willingness of the students to communicate in English 
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In the same vein, Cameron (2013) in his study reported that there are five factors 

identified as affecting students’ WTC which are self-perceived communicative 

competence, personality, motivation, communication apprehension and learning context. 

To support, another study by Croucher, Rahmani, Säkkinen and Hample (2016) found that 

the communication apprehension level is significantly related to whether an individual 

decides to begin a communication or not. The importance of the relationships between 

WTC, motivation and self-perceived competence and the lack of studies that approach them 

in a Malaysian higher education context led has led to carry out this study that focuses on 

the relationships between the variables believed to affect the WTC in English among 

Universiti Kebangsaan Malaysia (UKM) students. 

Furthermore, Yussof and Seng (2011) in their study explained that English is widely 

used in the college as well as future career lives of undergraduate students. Language itself 

is an essential tool in the workplace and it is therefore essential that English is incorporated 

into their professional lives to improve their work productivity. Similarly, Stewart, Wall, 

and Marciniec (2016) elaborated that the two key skills; speaking and writing is very 

important. English has become the dominant language used worldwide in disciplines like 

commerce, finance and banking, science and technology, popular culture as well 

as international relations. 

Pandey and Pandey (2014) in their study revealed that in this current era, having 

good command in English is universally acknowledged as a key to succeeding in life. 

Likewise, Jain, Sidhu and Lim (2012) found that in Malaysia itself, the significance of 

English is seen in the policy of education, whereby learning English as a L2 is mandatory 
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in all public schools in Malaysia. Not only that, Thirusanku and Yunus (2014) indicated 

that the Education Minister Tan Sri Muhyiddin Yassin also emphasized that English is 

important for nation-building. 

A student’s proficiency in English will not only allow him or her to do well in their 

studies but will also help secure a better career prospect. A study by Tran (2014) revealed 

that instead of demanding loyalty, hard work and obedience within the centrally planned 

economy, graduates are now required by employers to understand a foreign language 

especially English, possess good communication skills, teamwork and personal skills, and 

demonstrate such qualities as taking initiative and being proactive. In addition, Genc and 

Aydin (2017) in their study found that throughout the years, it has become an 

essential means of communication, both on the international and interregional levels. The 

spoken English is even more significant, as there are a lot of cases where one understands 

his topic perfectly but could not clearly articulate it. Language learning open an individual 

with lots of opportunities. Hence it is totally important to practice using spoken English 

especially in countries where English is not the mother tongue. Modern scholars are 

becoming deeply interested in the motivation and attitudes of learners towards English 

given the importance of English being used by speakers of other languages in the world. 

According to Woodrow (2006) the low English communication skills’ issues and 

high expectations among English as L2 learners have been a major concern in many 

countries in the educational setting which highlighted the importance of finding solutions 

to facilitate and scaffold oral communication between L2 users. In Malaysia, the notion of 

English is assumed to be the primary medium of communication for the transfer of 
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knowledge from primary to university level of education (Blueprint, Malaysian Education 

2013-2025). Furthermore, according to the Malaysian Education Blueprint (2013-2025) 

extra focus on English communication is emphasized, with a broader range of face-to-face 

classroom and textbook activities as well as numerous integrated communication initiatives 

designed to raise awareness as well as enhance the connection between performance and 

skills. 

Similarly, Jain and Sidhu (2013) indicated that in Malaysia, however, two of the 

major factors behind the rising unemployment rate among local graduates were identified 

as having poor English language skills and communication skills. Additionally, a research 

done by Ida Fatimawati (2012) found that students who have been familiarized to English 

in primary and secondary schools for 11 years have shown that they were reported to have 

weak ability in language. Likewise, a study by Krannich (2013) found that delivering a 

speech or presentation ranks number one as being feared among most people, including 

both students and adults of different backgrounds. In addition, Rahmah, Ishak and Siang 

(2011) in their research emphasized that the quality of the graduates is another factor which 

contributes to the rise of unemployment rate. Employers complain that many graduates are 

not meeting their demands. Among the graduates’ shortcomings are a lack of soft skills and 

a lack of good workplace performance.  Today, graduates are not only expected to succeed 

in academics but also equipped with soft skills at the same time 

Ming, Ling and Nurjannah (2011) mentioned that a lot of research has shown that 

students in Malaysia do recognize the importance of learning English for their future 

prospects. The overwhelming desire to obtain good grades, prospect of furthering their 



`6 

 

overseas studies and good career opportunities are the extrinsic motivation that pushed 

them to speak the language. Pandey and Pandey (2014) indicated that since interviews are 

mostly held in English, employers also make judgements on the ability of the interviewees 

based on their ability in speaking English. Nevertheless, the government has expressed 

concern over the past few years that the students have a very low level of language skills. 

Graduates who entered the workforce in search of a career often ended up failing 

because of their poor English grades. To support, Hazlina Aziz (2018) revealed that poor 

English language skills and lack of soft skills like creativity, communication, and critical 

thinking are among the reasons for the unemployed graduates. A report by Bernama (2012) 

indicated that more urgent concern has been raised about the quality of graduates, 

particularly those from public institutions of tertiary education, who have been found to 

mot meet the standards of employers or, worst, are unemployed. The graduates should be 

aware that English is commonly used by the private sector in their business deal and that 

these fresh graduates should have been equipped with all four essential language skills 

when they were at university. 

According to Kermode (2017) having good communication skills in the 

organizational context refers to the ability to clearly communicate and receive information 

and including the ability to read the audience in order to prevent and resolve conflicts. 

However, a study by Jain, Sidhu and Lim (2012) found that despite learning English in 

schools for more than ten years, an overwhelming majority of Malaysian students were 

unable to develop a good mastery of the language. 



`7 

 

Ahmad Mohseni and Niknejad (2013) indicated that interpersonal communication 

advocates that the participants participate in either attentive listening or sensitive phrasing 

development. Even though speaking is a critical component of interpersonal 

communication and the opening of interpersonal relationships, the degree to which people 

actually speak is not the same. Similarly, McCroskey and Richmond (1990) in their study 

stated that while speaking is probably a vital component in interpersonal communication 

and the development of interpersonal relationships in all cultures, people differ 

dramatically from each other in the degree to which they actually speak. Certain people 

speak very little, they only tend to speak when they are spoken to - and sometimes even 

then not. However, others appear to always verbalize continuously. In some cases, more 

people talk more than in others, and most people talk more to some recipients than they do 

to others. 

1.2 PROBLEM STATEMENT 

A study by Wood (2014) revealed that people satisfy their need to convey meaning, 

thoughts, opinions and feelings to others via communication. Apart from that, 

communication also plays an essential role in various aspects of our lives, for instance 

psychological well-being, identity building and having a major impact on interpersonal and 

professional relationships As put by Uwom-Ajaegbu, Emmanuel and Ajaegbu (2015), 

communication can actually help fix or rip a relationship. A study by Fauzan (2014) 

revealed that speaking ability is very important for learning English. This is because one 

can communicate his / her ideas and thoughts using verbal expression, speaking, and being 

able to speak is among the indicators of mastering the language. It is essential for all to 
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have effective communication skills, particularly among the youths as they will inherit 

significant responsibilities in governing the future. In addition, Lee, Lee, Wong and Azizah 

(2010) explained that talking in English publicly is often perceived negatively as showing 

off, being proud, reliving colonialism, having superior standards and betraying the Malay 

identity and language. In fact, Fauzan (2014) indicated that students refuse to talk in 

English because they are too embarrassed to speak English, they have fear of making 

mistakes or their peers will laugh at them, and they are also nervous because they did not 

have a lot of chances to communicate or because the teacher often criticized and corrected 

their mistakes on the spot. As Leong and Ahmadi (2017) put it, language learners appear 

to have inability in communicating smoothly and precisely as they do have insufficient 

skills in the area. This matter is worrying, as a study by Rozana (2019) revealed that 

among the most sought-after skills that employers are searching for, but not possessed by 

university students is communication skill.  

Other than that, according to Ayedoun, Hayashi and Seta (2015) among the main 

objectives of L2 and foreign language learning is to promote better communication and 

understanding between people who come from different cultural backgrounds and who 

speak different languages. Nevertheless, many L2 learners would not automatically be able 

to participate in a conversation in their L2 even after learning for many years. Similarly, 

Strout & Wee (2016) found out that some learners face difficulties in the language because 

they are often nervous to speak English as they are afraid of being judged by teachers or 

the native speakers of the language. 
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A research by Oroujlou and Vahedi (2011) revealed that in order to sustain language 

learning motivation, learners need training programs, feedback, interaction, and 

meaningful performance opportunities to make significant progress. The authors further 

noted that a good teacher must tap on the sources of. motivation and search for ways to 

connect them to the motivational factors that can be introduced towards the students as 

English is not seen as important to the immediate needs of the students, rather than passing 

examinations. In a similar vein, Lennartsson (2008) asserted that since learners have 

different motivations to study a language, it is crucial that instructors recognize the goals 

and needs of the students and establish effective motivational strategies. Furthermore, 

students should realize why they need to make an effort, how long they need to carry out 

an activity, how vigorously they will pursue it, and how motivated they feel for their 

pursuits. 

According to a research by Tella, Othuon and Indoshi (2010) negative attitude 

towards English is the affective and psychological factor contributing to poor English 

performance among students. As Padwick (2010) put it, if a learner has little desire and 

inclination to acquire the target language to interact with others, the learner will have a 

negative attitude and will not be inspired and enthusiastic about language learning. 

Likewise, Abidin, Pour-Mohammadi, and Alzwari (2012) found that if a learner has no 

desire and willingness to acquire the target language to interact with others, the learner will 

develop a negative attitude and not be inspired as well as enthusiastic about language 

learning. 
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Other than that, Blume, Baldwin and Ryan (2013) in their study explained that 

communication apprehension can impede the highly capable students from achieving their 

fullest potential. This statement is confirmed with research done back in 2009 by DeRue 

and Wellman in which they found that people with high levels of communication 

apprehension are less likely to take the lead or assign tasks or roles to individuals within a 

group as they are viewed as less proactive in interacting with other people. Previous 

research by Vries, Bakker-Pieper, and Oostenveld (2010) also depicted that because those 

with higher communication apprehension tend to communicate less with others, they might 

not be as effective in adapting to new settings or meeting and interacting. In addition, 

Zakahi, Jordan and Christophel (1993) in their study expressed that they may have less 

power over the process of change if they are not as inclined to make suggestions, ask 

questions or give constructive criticism. 

Not only that, previous study by MacIntyre, Baker, Clément and Donovan (2002) 

suggested that the impact of an individual's perceived competence may override a person’s 

real competence in communication situations, especially in relation to the initiation of 

communication, which was conceptualized as WTC. Similarly, Fallah (2014) explained 

that having a high self-awareness and concern about being negatively judged for weird 

pronunciation and accent, as well as possible grammar mistakes will cause learners who 

perceive themselves as having low communicative competence to avoid discussions and 

conversations in class thus missing the  chances to learn speaking in particular, which then 

creates disappointment and low self-motivation to learn English.     
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A study by Jain, Sidhu and Lim (2012) found that despite more than 10 years of 

learning English in schools, a large majority of Malaysian students are still unable to gain 

good skills in mastering the language. As Khader and Mohammad (2010) put it, English is 

a global language that can be used to communicate with native speakers and non-native 

speakers around the world, particularly in the field of education, every university students 

need it in searching for information and acquiring knowledge; thus, many universities 

around the world provide English language as one of their educational tool requirements. 

The weak mastery of English among learners can be related to the views of Pappamihiel 

(2012) that teachers frequently neglect the student’s lack of engagement in the classroom 

and the limited cognitive skills in English as they concentrate more on the language skills 

of the students. A study done by Swain (2000) found that language use and language 

learning co-occur, and it is language use that mediates language learning. Since the focus 

in L2 teaching and learning shifted to communication, studies are required that approach 

the students’ attitudes towards communication in a second (L2) language in different 

contexts. Hence, this research aims to examine the relationships between motivation, 

attitude, communication apprehension, self-perceived communicative competence and 

WTC in English among UKM students.  

 

 

RESEARCH OBJECTIVES RESEARCH QUESTIONS 
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To identify the level of motivation, 

attitude, communication apprehension, 

self-perceived communicative 

competence and WTC in English among 

UKM students. 

 

.  What is the level of motivation, 

attitude, communication 

apprehension, self-perceived 

communicative competence and 

WTC in English among UKM 

students? 

 

To identify the relationship between 

motivation, attitude, communication 

apprehension, communicative 

competence and WTC in English among 

UKM students. 

 

What is the relationship between 

motivation, attitude, communication 

apprehension, self-perceived 

communicative competence and 

WTC in English among UKM 

students? 

 

 

1.3 SIGNIFICANCE OF STUDY 

This present study will shed light on the UKM students, in terms of their English skills and 

ability to communicate verbally. A study by Ting, Ernisa Marzuki, Chuah, Misieng and 

Jerome (2017) revealed that in many countries, including Malaysia, the employability of 

graduates is a concern and the high unemployment rate among graduates is often due to 

their lack of proficiency in English and communication skills. This research will help the 
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students understand the relationship between the variable factors on WTC in English which 

could affect their English proficiency thus enabling them to pave way for their future 

success. To support, Robles (2012) revealed that communication skills are among the top 

10 soft skills that business executives in the United States considered as the most important, 

including honesty, empathy, courtesy, accountability, social skills, positive attitude, 

professionalism, versatility, teamwork and work ethics. Therefore, the students themselves 

should understand the importance of WTC and what affective variables determine their 

level of WTC, in order for them to become more successful in learning and utilizing L2. 

Other than that, this study also helps in providing future researchers the findings of 

this current study that will theoretically help enrich the literature on the development of 

WTC in the context of ESL. In addition, the findings of this study will be of great help for 

teachers to increase their knowledge on the factors affecting the students’ WTC. Having 

such knowledge, teachers could take steps to cultivate those factors that contribute and 

encourage communication, while removing those factors that were found to be hindering 

the ability of the students to start a communication. Similarly, MacIntyre, et. al (1998) 

suggested that developing L2 teaching pedagogy and programs is vital for L2 educators 

which can improve WTC for L2 students. To attain this objective, L2 educators should first 

understand what factors affect the diversity of WTC students in L2.  

1.4 LIMITATIONS OF THE STUDY 

Numerous important limitations need to be considered in this current study. Firstly, in the 

geographical context. The data collection process was conducted in only one of the public 

universities in Malaysia which is UKM. Specifically, this study focused on the students 
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studying in UKM. All of the respondents in this sample are from different UKM 

departments, and thus their affecting factors and level of WTC in English would also be 

different. Any further generalization from this study should be done with caution, 

considering the setting and the participants of the study. Therefore, in order to identify the 

affecting factors and level of WTC from various faculties, it is necessary to make a 

comparison with data from those respective faculties. Other than that, based on the 

narrowed definition of WTC, the study on WTC was only investigated in terms of speaking 

mode. The researcher did not include listening, writing, and reading modes which would 

extend the perspective of WTC in the context of ESL. Furthermore, the present study 

explores only the relationships between the variable factors affecting WTC and does not 

suggest the causes and effects. 

Apart from that, the current study’s data collection relied primarily on survey 

questionnaires which enables the researcher to manage a vast number of participants. The 

current study researcher acknowledges that there are multiple different data collection 

techniques, such as observation and oral interviews. Using different data collection 

methods, the researcher may be able to gather various resources that would improve 

understanding of the complicated nature of WTC in L2. As Munezane (2016) put it, non-

verbal communication is a significant fraction of communication and is vital for effective 

communication, which provides the words spoken added meaning. It would therefore be of 

interest to investigate the physical, visible non-verbal forms of communication of the 

learners in relation to their L2 WTC, such as facial expressions, smiling, posture body 

movements, gestures, eye-contact and anticipation in engagement for tasks. This way, the 
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relationship between factors affecting WTC in English among UKM students in the 

research could be explored more holistically. 

Also, this study was conducted in a short span of time. However, it is believed that 

if a longer period of time is utilized to conduct the study such as cross-sectional studies, a 

more comprehensive understanding is able to be achieved in this study.  As previously 

stated, accessing and securing human participants within a limited time and with minimal 

spending was not easy. With this limitation, future researchers should explore more diverse 

research methods in order to understand the findings of this study with Malaysian university 

students learning English in the ESL context more thoroughly. 

 

 

 

 

 

 

 

1.5 DEFINITION OF TERM 

In this study, the following terms are further defined by previous researchers as well as in 

the context of this research. 
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Term Definition of Term 

WTC (WTC) “The intention to initiate communication, given a 

choice” (MacIntyre et al., 2001).  

Communication 

Apprehension 

“An individual’s level of fear and anxiety associated 

with either real or anticipated communication with 

another person” (Mc Croskey, 1984).  

Attitude “Attitude in language learning refers to the people who 

like the language or like the ones who speak the 

language (Yang, 2012). 

  

Motivation Gardner (1985) defines motivation in L2 learning as 

“the extent to which the individual works or strives to 

learn the language because of a desire to do so and the 

satisfaction experienced in this activity”.  
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Communicative competence Communicative competence refers to an individual’s 

level of proficiency, which can significantly influence 

one’s WTC. Communicative competence along with 

the interlocutor’s pattern of personality variables help 

to determine L2 self-confidence, which is mainly 

interpreted by the judgments of proficiency and feeling 

of apprehensions (MacIntyre et al., 1998) 
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CHAPTER TWO 

LITERATURE REVIEW 

 

 

2.1 OVERVIEW OF THE CHAPTER 

 

This study aimed to identify the factors affecting WTC in English among UKM students. 

It is aimed to discover the factors that lead to willingness to communicate. Thus, it is 

essential to understand the factors that could lead to it. 

 

2.2 WILLINGNESS TO COMMUNICATE  

Dörnyei and Schmidt (2001) in their study revealed that the way people communicate is 

not necessarily similar to others. Some speak ceaselessly, some speak when an interlocutor 

starts a conversation and others stay quiet much more often. A study by Makiabadi, 

Pishghadam, Meidani and Khajavy (2019) asserted that in recent decades, a great deal of 

focus has been given to the concept of WTC in L2 education. Since the introduction of the 

WTC concept, L2 scholars and many other educated people have attempted to understand 

WTC. Many scholars agree on the existence of WTC multidimensionality. In fact, Khatib 

and Nourzadeh (2015) found that WTC is proven as a complicated matter whereby a wide 

range of cognitive, instructive, environmental, cultural and affective factors may impact it. 

As Pawlak, Mystkowska-Wiertelak and Bielak (2015) put it, WTC’s research originated in 
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the field of communication studies and was originally concerning factors that impeded 

communication.  

Burgoon and Jones (1976) in their study introduced the unwillingness to 

communicate concepts in which certain speakers refrain from communicating with the 

other participants because of some factors that influence them from speaking, even by using 

their native language. A study by Kalyar, Pathan, Channa and Khan (2019) found that the 

construct of WTC was coined out of the unwillingness to communicate. Initially, it was 

unwillingness to communicate (Burgoon, 1976), shyness (McCroskey & Richmond, 1982) 

and also predispositions to verbal behavior (Mortensen, Arnston & Lustig, 1977) which 

caught the attention of researchers. However, Gregerson and McIntyre (2014) in their study 

revealed that the WTC concepts has and continues to attract significant interest in L2 

learning research. Likewise, Fager (2020) indicated that since more recent language 

learning research is focusing on the importance of promoting communicative ability, it is 

natural that WTC has received more attention than previous study on unwillingness to 

communicate. To support, a study by Joe, Hiver and Al-Hoorie (2017) revealed that WTC 

works as a path to language learning as higher WTC level lead to more frequent use of L2, 

and this increased interaction is believed to facilitate effective development of L2 

In a similar vein, Pawlak, Mystkowska-Wiertelak and Bielak (2015) explained that 

eventually, the inquiry into a person’s readiness to communicate developed beyond the 

boundaries of first-language (L1) exchanges, which marked the beginning of empirical 

studies on the factors leading to the willingness of L2 learners to initiate or participate in 

communicating when given the choice. WTC is generally defined as a volitional decision 
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to initiate communication in the L2 in a particular situation with a particular person at a 

particular moment in time (MacIntyre, Clément, Dörnyei, & Noels, 1998). In term of its 

definition, WTC was regarded as the situational variables and influential variable which 

could be changeable according to various situations of communication in which he/she feel 

like doing so and different interlocutors whom they are ready to have a conversation with 

(Baker & MacIntyre, 2000; MacIntyre, Baker, Clément, & Conrod, 2001; 

SallinenKuparinen, McCroskey, & Richmond, 1991).  

Additionally, McIntyre and Legatto (2011) indicated that the WTC in one’s first 

language was originally more conceptualized as a stable trait-like distinction, while L2 

WTC takes contextual factors into consideration as well. Over the past two decades, 

variations in the definition of WTC by MacIntyre and his associates as a behavioral act 

resulting in an act of volition have not made major changes to this interpretation, but, as 

one of the latest to date, Gallagher (2019) sums up the new approach of many WTC 

researchers in describing WTC: 

… despite being originally regarded as an individual difference, one’s L2 

WTC may nonetheless vary from one setting to another. L2 WTC is therefore 

also seen as a momentary readiness to speak up, conditioned by changing 

psychological states and situational variables that combine and interact to 

push a person to use the L2, or, alternatively, to suppress actual 

communication. (p. 196) 

A study by Gregersen and McIntyre (2014) found that at a fundamental level, WTC 

is often more directly related to the subjective self-assessment of an individual's capacity 

in communicating instead of an objective measure. The authors elaborated that such self-

assessment involves not only one's confidence in their ability to create meaning through 

language that is linguistically precise, but also in the use of coherent and consistent 
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discourse, the ability to achieve functional intentions, communicating appropriately in its 

social and contextual way, and compensating strategically for gaps in this competence.  

Furthermore, Amiryousefi (2016) in his study mentioned that WTC has 

significantly developed through the emphasis that is usually placed on conversational 

approaches to language pedagogy and the belief that one must communicate to learn a 

language, but nonetheless, learners give different responses to communicative 

opportunities around them; some pursue opportunities to communicate while others choose 

to remain silent. Additionally,  Albooni and Ishag (2018) also reported that WTC is 

regarded as a key factor in the frequency and fluidity of L2 use, meaning that language 

learners who are optimally willing to communicate in the L2 will actively try and exploit 

opportunities to communicate in L2, which would increase their level of proficiency in the 

target language 

According to Richmond and Roach (1992) becoming a good speaker with a high 

WTC level represents a good performance of the individual in organizational environments 

and organizational outcomes in which the relationship between intelligence and social 

engagement in the workplace is believed to improve positive factors, individual efficiency 

and organizational success in work achievement. Similarly, a study by Yamao and 

Sekiguchi (2015) revealed that the ability in utilizing English language is a resource that 

provides non-native English speakers with both functional and symbolic values. It has an 

instrumental value which serves as a medium of communication whereby for instance if 

employees think their English-language skills are high, they can find that they are in a better 

position to cope with their firm's globalization compared to their peers with lower levels of 



`22 

 

English skills. This is because those having higher proficiency level consider themselves 

as being better at communicating with people who do not share native language with them.  

2.2 MOTIVATION 

A study by Dornyei and Skehan (2003) explained that motivation is the drive behind the 

reason people decide to do something, how long they are likely to continue performing the 

activity and how much effort they will put to pursue it. Watters and Ginns (2000) further 

added that motivation involves complex psychological patterns used to describe the efforts 

and behavior shown in the course of distinct activities. Meanwhile in another study, 

Cladella and Herlin (2002) elaborated that motivation is the desire to excel in a goal that is 

aimed by an individual. Zoltán Dörnyei and Al-hoorie (2017) in their study indicated that 

the research on L2 motivation has gone through a journey of almost 60 years in which it is 

one of the most extensively researched topics in L2 research (Saito, Dewaele, Abe & 

In’nami, 2018). In another study by Boo, Dornyei and Ryan (2015) the authors found that 

motivation was found to contribute to different behaviors of language learning in many 

different contexts.  

In like manner, Gardner (1985) stated that motivation is related positively to L2 

learning and acquisition.  According to Lee and Hsieh (2019) researchers have recognized 

motivation as an important element to initiate and maintain L2 learning for students, other 

than to help them achieve their linguistic goals. Generally, motivation has been 

demonstrated as a positive influence to the L2 communicative behavior of the students and 

potentially able in developing their L2 communication skills. Similarly, Lee and Drajati 

(2019) explained that in the learning of L2, affective variables such as motivation, self-
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confidence, and speaking apprehension in L2 play a critical role in affecting the 

performance of the learners. For instance, motivation has been recognized as an important 

source for starting and sustaining L2 learning (Dörnyei, 2005). In addition, Dörnyei and 

Csizér (1998) in their study pointed out that the motivation of language learning is usually 

perceived by both teachers and students and has a very important role in determining the 

failure and success in language learning contexts. To support, Noels and Pelletier (1999) 

mentioned that given its crucial role in language learning, a lot of research has been carried 

out to determine the motivational elements as well as finding new ways to build greater 

motivation among learners.  

A study by Dincer and Yesilyurt (2017) revealed that researchers have adopted a 

number of theories and perspectives within the historical development of the language 

learning motivation. Nevertheless, the theory of self-determination (SDT; Deci & Ryan, 

1985) gained popularity in the field of language education due to its emphasis on the types 

of motivation instead of the amount of motivation. According to Ryan and Deci (2000) in 

Self-Determination Theory, different types of motivation were distinguished on the basis 

of having different reasons or goals in bringing rise to an action. The most fundamental 

difference is between intrinsic motivation, whereby it refers to doing something because it 

is inherently fascinating or entertaining, whereas on the other hand extrinsic motivation 

refers to doing something because it leads to achieving a different outcome.  

 Vallerand (2000) noted that over three decades, research has shown that the level 

of knowledge and achievement can be very different when one is behaving for intrinsic and 

extrinsic purposes. Intrinsic motivation demonstrates the inherent pleasure or interest of an 
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individual in the task and is classified as the most self-determined. This is defined by three 

types of orientations: a search for knowledge; fulfillment relating to the satisfaction of 

achieving a challenging goal successfully; and relaxation referring to enjoying the mission. 

In contrast, extrinsic motivation is controlled by external factors and regulated by the 

factors apart from the activity itself. Furthermore, Dincer and Yesilyurt (2017) explained 

that three categories of extrinsic regulatory style are listed mostly in language learning 

which are external regulation, introjected regulation and defined regulation. External 

regulation is the first and least self-determined form of extrinsic motivation, as well as the 

most externally controlled one. External rewards and penalties lead a person to act. The 

second is introjected regulation, which involves performing activities in order to avoid 

shame or guilt or to achieve self-esteem. The third one is regulations identified, and its 

perceived locus of control is somewhat internal. The individual behaves to gain personal 

significance and is consciously valued for the bahavior.  

In a similar study, Kisoglu (2018) further explained that internal emotions such as 

curiosity, interest, learning needs, competence as well as sense of growth can be provided 

as instances of intrinsic motivational resources; whereas, incentives, punishment, affection, 

anxiety, demands, liking (popularity) and approval can be considered as examples of 

actions triggered by extrinsic motivation. 

2.3 ATTITUDE 

A research by Saira, Lubna and Umaima (2018) revealed that attitude towards English is 

among the major perceptible factors influencing language learning. To add, Verma (2008) 

in her study described attitudes as a set of beliefs established under a period of time in a 
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given sociocultural setting. The author further explained that positive attitudes of students 

could be seen throughout the learning process in their actions and behaviors as positive 

attitudes facilitated learning while negative attitudes would prevent the learning process 

from producing any result or outcome. In addition, students with a positive attitude were 

more active and involved in their language teacher's activities and assignments. To support, 

Fredricks, Blumenfeld and Paris (2004) discovered that students having positive language 

learning attitudes were more willing to put their energies into the learning process because 

they realized that it would be of benefit for them in their learning. 

In another study, Hashwani (2008) indicated that attitude defines the level of 

learners’ motivation to learn the language. She further explained that attitude can rightly 

be called a strong predictor of achievement and can assess the learner's negative or positive 

action. Likewise, Peker and Mirasyedioğlu (2008) pointed out that learners’ attitude exerts 

a great impact on learning as well as styles of learning. In addition, Abu-Melhim (2009) 

noted that even though teacher and teaching methods are vital to learning, however if the 

learner's willingness and positive attitudes are not present, all efforts are pointless. As Finn, 

Lee, Kraus and Kam (2014) put it, effort would allow a learner to hold in their minds some 

of the input in which they were exposed and formed explicit hypotheses about the 

relationship between items. Thus, people with more effort in L2 learning tend to have a 

better comprehension and understanding of the lesson just as Fenner (2011) who discovered 

that that some people were not just “good at language” but actually defined by the effort 

they put into the learning process and also how effective the learner could learn from the 

effort. 
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Hartono (2013) in his study indicated that there are two approaches to be applied in 

measuring someone's attitude toward a language and/or its speakers, which are direct and 

indirect methods. A direct method is used in measuring language through giving attitudes 

by asking questions in a questionnaire interview to be completed by some respondents. The 

author further explained that a respondent must rate a statement showing agreement or 

disagreement with regard to the issue with the options provided in a scale called the 

Language Attitude Scale (LAS) (Taylor, 1973) from Scale 1: “Agree” to Scale 5: 

“Disagree,” by using semantic differential scaling as unclear-clear, fluent-not fluent, 

educated–uneducated. On the other hand, an indirect method is a method of measuring 

someone’s language attitude which is applied in such a way that the participants are 

unaware of their attitudes being measured. The most popular type is called the matched 

guise. Researchers using this method have done an experiment in getting their informants 

to judge the personalities of speakers based on a recorded speech they hear. 

 

2.4 COMMUNICATION APPREHENSION 

Communication is a daily occurrence within the life of a person. In different settings, 

people interact to do their daily affairs. Communication apprehension (CA) is defined as 

“an individual’s level of fear or anxiety associated with either real or anticipated 

communication with another person or persons’’ (McCroskey, 1977). In another, Horwitz, 

Horwitz and Cope (1986) explained communication apprehension as a form of shyness due 

to fear or feeling anxious to communicate with others. In simpler words, communication 

apprehension is a learner’s failure to understand others’ communication and make them 
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unable to comprehend what he or she is saying, because of his bad self-perceptions 

(MacIntyre & Gardner, 1991). Likewise, Desy, Usman and Siti Sarah (2020) in their study 

explained that in general, communication apprehension stems either from the inability to 

express or understand each other or from the lack of confidence in general knowledge of 

linguistics. MacCroskey (1994) agreed that communication apprehension refers to the fear 

of communicating with an individual or another. It happens when learners do not have 

sufficient quantities of ideas and thoughts thus creating fear to communicate with other 

people.  

Furthermore, according to Rahmatollahi and Khalili (2015) communication 

apprehension may lead to four different behaviors including emotional discomfort, 

avoidance of communication, withdrawal of communication, and overcommunication. As 

Morreale, Spritzburg and Barge (2007) put it, communication apprehensive behavior shows 

the signs of anxious feelings, shaky hands and they tend to talk too quickly or not at all. 

According to McCroskey and Beatty (1984) this specific conceptualization of anxiety 

includes a variety of social settings and events, which includes interpersonal interactions, 

gatherings, small group and public speaking practices. Similarly, Keaten, Kelly and Phillips 

(2009) indicated that in many situations, the anxiety is produced and exhibited during a lot 

of social events and interactions such as interpersonal or public communication, formal 

meetings and small group activities. Research reveals that communication apprehension is 

positively associated with general anxiety and external locus of control, and is negatively 

associated with self-esteem, emotional maturity, self-control, and achievement needs. 

Likewise, Wrench, Richmond and Gorhan (2009) agreed that students who have lots of 

concern with communication likely to experience anxiousness with little tolerance to 
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ambiguity, low self-control, non-adventurous, introverted, low self-esteem and lack of 

confidence 

A study by Faridatul Mastura and Nooreiny (2015) revealed that having confidence 

and the ability to speak English fluently affects the expectations of prospective employers 

and gives the job seeker a greater chance of being employed. Nonetheless, Stein, Torgrud 

and Walker (2000) asserted that individuals with communication apprehension or public 

speaking anxiety tend to give poor speech, causing their social, educational and 

occupational functions to be negatively impacted. However, certain individuals avoid 

engaging with others, given its crucial importance. This avoidance is related to personal 

characteristics known as communication apprehension (CA). Thus, the prime reason for 

learning a language is to use it for the purpose of communication as suggested by Hairatul 

Aini (2020) in her study that the important role in learning L2 is not only to develop the 

ability of students to communicate, but as well as to make them willing to engage in a 

conversation.  

 

2.5 SELF PERCEIVED COMMUNICATIVE COMPETENCE 

Communicative competence is defined as the ability to “pass along or give information; the 

ability to make known by talking or writing” (McCroskey, 1984). Additionally, Durak and 

Eren (2020) in their study explained that self-perceived communication competence is 

therefore the perception of the ability to give or pass along information using 

communicative means. According to Lockley (2013) self-perceived communication 
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competence is a key component in assessing the WTC in L1 and L2 contexts and thus has 

many implications for learning foreign or L2. Furthermore, a study by McCroskey (1997) 

pointed out that the WTC is more closely linked to the self-perceived communication 

competence more than to the actual competence. Self-perceived communication 

competence is a cognitive construct which implies a person's own assessment of the L2 

skills. 

 As indicated by Eddy-U (2015), the self-perception of students about a task and 

their interlocutors are more important situational antecedents of WTC than the actual task 

and the views of the interlocutors themselves or other individuals. This result corresponds 

to the proposition made by MacIntyre et al. (1998) in the original WTC model, which 

emphasizes that self-perceived L2 competence is a more important factor than real L2 

competence in affecting WTC. In this respect, McCroskey and Richmond (1990) suggested 

that since the option of whether to communicate is a cognitive one, it is likely to be more 

affected by an individual's expectations of competence, in which one is mostly aware of, 

than an individual's real competence if which one may be completely unaware.  

 

2.6 THE RELATIONSHIP BETWEEN MOTIVATION AND WTC 

Past research (e.g., Khajavy et al., 2016; Peng & Woodrow, 2010) have 

implemented SDT as the motivational framework and made a conclusion that motivation 

indirectly correlates with WTC. This finding is parallel to another study that found out 

motivation appeared to affect self-confidence in L2 communication, which led to L2 WTC 
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(Yashima, Zenuk-Nishide & Shimizu, 2004). The authors further noted that the higher 

motivation level is correlated to self-confidence, which resulted in WTC in the L2. A more 

recent study by Yashima (2019) revealed that learners with motivation to learn a L2 are 

less anxious and those who perceive their competence are higher happened to be more 

willing to communicate in the L2.  Furthermore, Yashima et. al (2004) indicated that people 

who are aware of how they relate to the world appear to be motivated to learn English, in 

which they are likely able to clearly imagine “English-using selves.” The “possible selves” 

and “ideal selves”. To support this statement, Dornyei and Csizer (2003) explained that 

“Possible selves” reflect the ideas of individuals about what they might or might want to 

become, and this could “provide a logical link between cognition and motivation”. 

Another study by Hashimoto (2002) examined Japanese ESL students to investigate 

the effects of WTC and motivation on practical use of L2. His structural equation model, 

which was hypothesized based on the socio-educational and WTC models, suggested that 

motivation and WTC could predict the communication frequency in the classroom. In 

addition, parallel to previous research, language anxiety and perceived competence are 

shown to be strongly associated with WTC and, unlike Macintyre and Chaos (1996), the 

results indicated a relationship between motivation and WTC. 

In another study by MacIntyre, Baker, Clement and Donovan (2002) on WTC,  

perceived competence, French anxiety, integrativeness and motivation in terms of sex and 

age among seventh, eighth and ninth grade junior high school students in a French 

immersion program, the authors found out that it was noted that WTC, language anxiety, 

communication frequency, and perceived skills are associated whereby it explained that 
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motivated students appear to be more willing to communicate, have higher perceived 

competence, have lower French anxiety and communicate more frequently. Furthermore, 

girls are more willing to communicate than boys, eighth and ninth grade students are more 

willing than seventh grade students, and overall students' WTC are higher in English (their 

native language) than in French. Additionally, the results depicted that the eighth and ninth 

grade students communicate more often than seventh grade students. Nevertheless, the 

enthusiasm of the students declines from seventh grade to eighth grade and ninth grade. 

Past studies revealed that motivation is found evident to be among the factors that affect 

students’ willingness to communicate in English. Hence, it can be hypothesized that there 

is a positive relationship between motivation and WTC. 

H1: There is a positive relationship between motivation and WTC. 

2.7 THE RELATIONSHIP BETWEEN ATTITUDE AND WTC 

 Onur, Brinberg and Coupey (2000) in their study asserted that attitudes towards the 

behavior and social standards directly influence human intentions to behave in a particular 

behavior. The authors believe that because individuals are more likely to perform a 

behavior accepted by others (MacIntyre et al., 2001), the idea that significant others support 

in L2 communication may be sufficiently motivating to do so. Therefore, the WTC in the 

L2 would be strengthened to the degree that one perceives normative pressure for 

communicating in the L2. Parallel to the previous study, Peng (2007) indicated that 

attitudes towards the learning situation are influenced by attitudes towards the teacher of 

language as well as the L2 course. Motivation, which is the aspect of integrative motivation, 
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represents the desire and attitude of L2 learners to learn the L2 and how much effort he/she 

puts into it.  

 Likewise, Léger and Storch (2009) explored the viable role of attitudes and 

perceptions of learners about their own oral competence in growing their WTC. Having 

administered self-assessment questionnaires to some thirty-two French learners, the 

researchers reported that attitudes of learners serve as a highly determining factor in relation 

to their WTC. In addition, strong linkages between the self-confidence of the participants 

and their WTC were found to exist. In a similar vein, Cetinkaya (2005) found that the WTC 

of Turkish students in English was directly related to their attitudes towards the 

international community and perceived linguistic self-confidence. In another study which 

used a Chinese environment, Yu (2009) researched WTC and related variables such as 

teacher immediacy, communication apprehension, motivation, attitude towards learning 

situation, integrativeness, instrumental orientation and self-perceived communication 

skills. However, the results showed that WTC’s only important predictors were found to be 

attitudes toward the learning situation and motivation. The only two direct effects on WTC 

in English were communication apprehension and self-perceived communication 

competence whereas motivation had a direct effect on communication apprehension and 

self-perceived communication competence. Based on previous research, attitude highly 

determines students’ WTC. Therefore, it can be hypothesized that there is a positive 

relationship between attitude and WTC. 

H2: There is a positive relationship between attitude and WTC. 
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2.8 THE RELATIONSHIP BETWEEN COMMUNICATION APPREHENSION 

AND WTC 

Khajavy, Ghonsooly, Hosseini Fatemi, and Choi (2016) in their study found that students 

with confidence are willing to communicate and are highly motivated, and they practice 

more often the language in the classroom. Additionally, in a study done by Cristobal and 

Lasaten (2018) the authors pointed out that if students have a significant level of 

apprehension for oral communication, they are more likely to have lower academic 

performance. On the other hand, they are more likely to achieve higher academic 

performance if they experience a lower level of oral communication apprehension. 

Arquero, Fernández-Polvillo and Valladares-García (2017) revealed that when pursuing 

higher education, students who chose more empirical, technical studies showed a higher 

level of communication apprehension than those who opted for social sciences. The authors 

further indicated that these results suggest that there is a process of self-selection in which 

students with high communication level avoid certain paths perceived as requiring 

good communication skills in order to excel.  

In a similar study, McCroskey (1977) claimed that highly apprehensive students 

frequently refrain from taking speech class and public speaking class. They are very likely 

to ignore and feel lazy to follow the course when they participate in such classes, regardless 

of whether the course is listed as a requirement or not. In other situations, if students were 

to take the course, they would experience problems ranging from being constantly absent 

from the classroom, refusing to speak because they were not ready and running from the 

classroom. Additionally, Saberirad, Ahmadi, Fakhrmohamadi and Sanei, (2016) proposed 
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that the formality of the situation, the novelty of the situation, the subordinate status, the 

conspicuousness, the unfamiliarity of the situation of communication, the dissimilarity of 

the situation of communication and the degree of attention from others are the main causes 

of the communication apprehension. As such, it can be hypothesized that there is a positive 

relationship between communication apprehension and WTC. 

H3: There is a positive relationship between communication apprehension and        

    WTC. 

2.9 THE RELATIONSHIP BETWEEN SELF PERCEIVED COMMUNICATIVE 

COMPETENCE AND WTC  

Albooni and Ishag (2018) in their study pointed out that self-perceived 

communicative competence that refers to the self-assessment of an individual’s ability to 

communicate effectively in any given situation have been regarded as one of the possible 

predictors of the learners' WTC. To support, Liu (2013) indicated that the perceived 

competence of the students exerts a larger effect than actual competence on the WTC. The 

author further elaborated that those having only average language skills but perceive 

themselves to be more competent may be much willing to initiate conversations than those 

who have better skills but tend to underestimate themselves. Likewise, Öz, Demirezen, and 

Pourfeiz (2015) in their study revealed that a lot of researchers obtain similar findings 

whereby L2 WTC is mostly associated with some other sub-factors which are perceived 

communicative competence and communicative apprehension.  

According to Yaraghi and Shafiee (2018) there is extensive evidence proving that 

the links between communication apprehension, self-perceived communication skills and 
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WTC are compelling. To support, McIntyre and Charos (1996) explained that when 

communication apprehension decreases, a person's perceived competence is likely to be 

higher, resulting in a higher degree of WTC. In a similar vein, Croucher (2013) reported 

that people with a higher self-perceived communication competence level demonstrate 

lower degrees of communication apprehension and greater WTC, while those with lower 

self-perceived communication competence level indicate more communication 

apprehension and less WTC. Parallel to past research, a study by McCroskey (1992) 

suggested that an individual’s inclination to communicate is also determined by 

communication apprehension and self-perceived communication competence. 

According to MacIntyre, Noels and Clemont (1997) the authors asserted that 

learners often assess their own development skills throughout the process of acquiring a 

L2. Most of the time, this self-assessment can facilitate their learning by helping them in 

building linguistic skills strategies. Furthermore, MacIntyre, Baker, Clément and Donovan 

(2002) indicated that the impact of an individual's perceived competence may override his 

or her actual competence in communication situations, particularly when it comes to the 

initiation of communication, in which conceptualized as WTC. 

 Likewise, Albooni and Ishag (2018) reported that WTC is more closely related to 

self-perceived communication skills than to a person's real competence. The authors further 

explained that self-perceived communication competence is a cognitive construct which 

indicates the self-assessment of the target language skills by an individual. With this regard, 

McCroskey and Richmond (1990) contended that since the option of whether to 

communicate is a cognitive one, it is likely to be more affected by an individual’s 
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expectations of competence, whereby one is commonly aware of, than one’s real 

competence of which one may be completely unaware. In addition, Baker and MacIntyre 

(2000) in an empirical study reported that a positive relationship was found in an empirical 

study between L2’s self-perceived communication abilities and WTC in L2. This means 

that self-perceived communication competence is a possible predictor of L2 

communication efficiency, as the learners appear to communicate on the basis of their own 

judgment of L2 fluency instead of their actual competence. Past studies have indicated that 

self-perceived communication competence is believed to have a strong determining factor 

in WTC among students. Hence, it can be hypothesized that there is a positive relationship 

between self-perceived communicative competence and WTC. 

H4: There is a positive relationship between self-perceived communicative  

  competence and WTC. 

 

2.10 Conceptual Framework 

The above conceptual framework is adapted from Khajavy, Ghonsooly, Hosseini Fatemi 

and Choi (2016), Cristobal and Lasaten (2018), Albooni and Ishag, (2018), Khajavy et al., 

(2016) as well as Peng and Woodrow (2010). There are four independent variables 

controlled and manipulated by the researcher in this study which are motivation, attitude, 

communication apprehension and self-perceived communicative competence. According 

to Zechmeister & Zechmeister (2000), a true experiment consists of manipulating one or 

more factors and measuring the effect of this manipulation.  
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Figure 2.1 Conceptual Framework 

Sources: Khajavy, Ghonsooly, Hosseini Fatemi, & Choi (2016), Cristobal & 

   Lasaten (2018), Albooni & Ishag, (2018), Khajavy et al., (2016) and Peng 

   & Woodrow, (2010) 
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3.1 OVERVIEW OF THE CHAPTER 

The purpose of this chapter is to discuss the methodological aspects of this research.  

Firstly, it discusses research design, sampling frame, population, sample size, sampling 

technique, validity of instrument, data analysis and instrument. 

3.2 RESEARCH DESIGN 

This research adopted quantitative design in quantifying behaviors, opinions and attitude 

to make generalization from a larger population. The quantified data is able to reveal 

patterns and explain data in research. Correlation type of research is used to analyze the 

relationship between two variables, namely independent and dependent variables.  The 

independent variable for this study was communication apprehension, self-perceived 

communicative competence, attitude and motivation whereas the dependent variable for 

this study was WTC. Thus, correlation type of research allows the researcher to identify 

accurately which factor gives the most effect towards WTC.  

3.3 POPULATION 

A population is the entire pool from which a statistical sample is drawn. A population may 

refer to an entire group of people, objects, events, hospital visits, or measurements. A 

population can thus be said to be an aggregate observation of subjects grouped together by 

a common feature (Kenton, 2019). Hence, the population of this study consists of UKM 

students. 
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3.4 SAMPLING TECHNIQUE 

Taking a subset from the chosen sampling frame or entire population is called sampling. 

Sampling can be used to make inference about a population or to make generalization in 

relation to existing theory (Taherdoost, 2016). In this study, the researcher used purposive 

sampling.  The purposive sampling technique, also called judgment sampling, is the 

deliberate choice of a participant due to the characteristics the participant has in which it is 

a nonrandom technique that does not need underlying theories or a set number of 

participants (Etikan, Musa & Alkassim, 2016). 

3.5 SAMPLE SIZE 

The sample consisted of university students enrolling in different majors at UKM. The 

sample size of this study is determined by using Tabachnick and Fidell (2013). It is 

proposed by using the formula of “50+8m” where “m” is the number of factors in this study. 

Based on this study, there are four factors. Therefore, based on the formula of 50 + 8(4), 

the sample size of this study would be 82. 
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3.6 DATA COLLECTION PROCEDURE 

The process of data collection for the study was carried out at UKM. The reason is because, 

according to Abu Bakar (2000) UKM was the first university in Malaysia that uses Malay 

language as the medium of instruction. This was due to the National Education Policy, 

which mandated Malaysia’s primary and secondary schools to use Malay as their 

educational medium of instruction starting in the 1960's. Presently, UKM is considered as 

the center for the propagation of Bahasa Melayu and the inception of the Institute Of Malay 

Language, Culture and Literature (IBKKM) signifies that special role that it plays (Mohd 

Sallehhudin Abd Aziz, 1994). In order to collect the data, the researcher utilized Google 

Form as a means to distribute questionnaires via online platforms such as Whatsapp 

Messenger, Instagram and Facebook. The researcher took 13 days to distribute and retrieve 

the questionnaire from 10th of May until 23rd of May 2020 

 

3.7 INSTRUMENT 

In completing the study, a set of questionnaires was used.  In explaining the intent of the 

study, the entire questionnaire was enclosed with the cover letter with the consent of the 

lecturer and research advisor.  This is to ensure that the integrity is ensured in which all 

data gathered from the respondents are kept strictly confidential. 
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SECTION A:  RESPONDENT BACKGROUNDS 

Section A of the questionnaire focuses on the backgrounds of the respondent, such as age, 

gender and major. The purpose of this section is to gather the data about the respondents. 

SECTION B: FACTORS AFFECTING WTC. 

Section B is the independent variable of this study where it focuses on the factors affecting 

WTC. The factors include motivation, attitude, communication apprehension and self-

perceived communicative competence. There are eight questions altogether in each of the 

factors. The five-point Likert scale will be used to measure UKM student’s WTC. Wood 

(2016) suggested that interval scale is the most accurate because they use standardized units 

where data point intervals are always exactly the same. The scale for this study started from 

1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree and 5 = strongly agree. The 

questionnaires are adopted from Oubeidi and Boukli (2016), Kim (2004), Fulmer (2010) 

and Aflak (2017) respectively. 

SECTION C: WTC 

Section C is the dependent variable of this study where it focuses on WTC. The questions 

are adapted from Pattapong (2010). A Likert scale used in this section is similar to section 

B which are 1 = strongly disagree, 2 = disagree, 3 = neutral, 4 = agree and 5 = strongly 

agree. 
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3.8 VALIDITY OF INSTRUMENT 

Heale and Twycross (2015) in their study defined validity as the degree to which a 

concstruct is precisely measured in a quantitative study. According to Carmines and Zeller 

(1979).  a validity test of a questionnaire/instrument is done to check if the test measures 

the attribute for the reason it was designed. It is the degree to which the results are truthful. 

Besides that, Face validity is used to check the errors and ambiguity. As Tsang, Royse and 

Terkawi (2017) put it, face validity is the degree to which the participants find the 

questionnaire items as valid. Another type of validity is content validity. Creswell (2005) 

explained content validity as the extent to what degree the questions on the instrument and 

the scores from these questions reflect all possible questions that could be asked about the 

subject or skills. This implies that the questionnaire includes an appropriate set of items 

that tap on the concept. 

According to Cope (2015) while a pilot or feasibility test may be seen as “a burden 

or an intermediate phase in the conduct of a large-scale study,” researchers will appreciate 

the benefits of these studies that “outweigh the added effort and improve the probability of 

success” although there is no guarantee that they can escape all of the main study’s 

troubling issues. Results from the pilot study will help to recognize actual and potential 

issues that researchers can fix before the anticipated future study. 

As for both content validity and face validity, the questionnaire was given, checked 

and validated by Dr. Amirul, Assistant Professor of Kulliyyah of Languages and 

Management (KLM) (IIUM). All contents and feedback received were taken into 
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consideration as well as checking the questions whether the questions are appropriate to be 

asked to the respondents. 

3.9 DATA ANALYSIS TECHNIQUE 

RESEARCH 

OBJECTIVES 

RESEARCH 

QUESTIONS 

MEASUREMENT STATISTIC 

 To identify the 

level of 

motivation, 

attitude, 

communication 

apprehension, 

attitude, self-

perceived 

communicative 

competence 

and WTC in 

English among 

UKM students.  

 What is the 

level of 

motivation, 

attitude, 

communicatio

n 

apprehension, 

self-perceived 

communicativ

e competence 

and WTC in 

English 

among UKM 

students?  

 Interval Mean/Standard 

Deviation 
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To identify the 

relationship 

between 

motivation, 

attitude, 

communication 

apprehension, 

self-perceived 

communicative 

competence 

and WTC 

(WTC) in 

English 

What is the 

relationship 

between 

motivation, 

attitude, 

communicatio

n 

apprehension, 

self-perceived 

communicativ

e competence 

and WTC 

(WTC) in 

English? 

Interval Correlation/ Multiple 

Regression Analysis 

 

3.9.1 PILOT STUDY 

Doody and Doody (2015) indicated that researchers conduct pilot study to practice and 

assess the efficacy of the data collection and analysis techniques they intend to use. Thus, 

a pilot test is required before the actual study is conducted.  In addition, the pilot test is used 

to detect any issue and weakness in the questionnaire before the actual questionnaires are 
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sent out to the target respondents. Issues such as time estimation taken to answer the 

questionnaire and attention given by the respondents to each question could be identified 

by doing the pilot test.   

3.9.2 RELIABILITY OF INSTRUMENT 

Testing for reliability is important as it refers to the consistency across the parts of a 

measuring instrument (Huck, 2007). Jackson (2011) emphasized that reliability gives an 

indicator of whether an instrument is reliable or repeatable. The reliability test was used to 

ensure the stability and consistency of various items in the instruments.  The Cronbach's 

alpha with a 0.6 and above measure was used to calculate the instrument reliability as 

Ghazali (2008) indicated that the acceptable alpha value for social science study is 0.6. 

Parallel to the previous study, Taber (2018) explained that the alpha value of 0.6 and above 

indicates strong reliability while the value of 0.58 and below indicates low reliability value. 

Cronbach's alpha was computed with respect to the average inter-correlations between the 

items.  As for this study, the pilot questions were checked for reliability tests to see the 

questionnaire's strength and weakness. For the pilot study, four variables have been tested 

and conducted reliability tests where motivation scored 0.725, attitude scored 0.764, 

communication apprehension scored 0.619 and self-perceived communicative competence 

scored 0.826. Based on the result, all four variables have strong reliability value. 
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CHAPTER FOUR 

DATA ANALYSIS AND FINDINGS 

 

 

4.1 INTRODUCTION 

This chapter discusses the findings and data analysis of the study. It also shows the result 

of the study from the questionnaire instrument that have been deployed. This chapter is 

divided into three major sections. The first section provides the result of the survey that 

being completed through online questionnaire via Google Form by the UKM students. The 

second section addresses the result of the Pearson correlation and a further discussion that 

focuses on explaining the findings of the study. Finally, the last section presents the result 

and thoroughly analysis on Multiple Regression analysis. 

  

4.2 FINDINGS OF STUDY 

  

Survey Return Rate 

In this study, the questionnaires were distributed using online platforms such as WhatsApp 

Messenger, Facebook and Instagram to reach the target respondents which are students of 

Universiti Kebangsaan Malaysia (UKM). The process for distributing and retrieving the 

questionnaires took 13 days from 10th of May until 23rd of May 2020. A total of 100 

questionnaires were retrieved which exceeded the total number of 82 respondents required 
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to participate in the study making the response rate of 100%. Table 4.1 shows the response 

rate for this study. 

Table 4.1 Rate of survey response rate (n=100) 

 
 
 

  n Response Rate 

Number of Responses 100 100% 

Number of Valid Questionnaires 100 100% 

  

4.3 DEMOGRAPHIC BACKGROUND OF RESPONDENTS 

The information obtained regarding the demographic background of respondents 

is described in   this section. Frequency and percentage were used to describe the 

background of respondents.  The profile of respondents was made based on gender, age, 

faculty, and frequency of speaking in English both inside and outside of class. 
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Table 4.2 Frequency of Respondent’s Background Profile 

 

Variable Descriptive Frequency Percentage 

Gender Male 29 29.0 

 Female 71 71.0 

    

Age 18-19 1 1.0 

 20-21 15 15.0 

 22-23 47 47.0 

 24-25 14 14.0 

 26 and above 23 23.0 

    

Faculty Faculty of Social 

Sciences and 

Humanities 

21 21.0 

 Faculty of 

Pharmacy 

0 0 

 Faculty of Islamic 

Studies 

19 19.0 
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 Faculty of Health 

Sciences 

5 5.0 

 Faculty of 

Science and 

Technology 

3 3.0 

 Faculty of Law 4 4.0 

 Faculty of 

Dentistry 

1 1.0 

 Faculty of 

Economics and 

Management 

8 8.0 

 Faculty of 

Education 

7 7.0 

 Faculty of 

Medicine 

1 1.0 

 Faculty of 

Information 

Science and 

Technology 

4 4.0 

 Faculty of 

Engineering and 

Built 

Environment 

25 25.0 

 Others 2 2.0 
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How 

Often Do 

You 

Speak 

English 

in Class 

Never 1 1.0 

 Occasionally 16 16.0 

 Sometimes 57 57.0 

 Often 18 18.0 

 Always 8 8.0 

    

How 

Often Do 

You 

Speak 

English 

Outside 

of Class 

Never 3 3.0 

 Occasionally 22 22.0 

 Sometimes 53 53.0 

 Often 17 17.0 

 Always 5 5.0 
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 Table 4.2 indicates the gender of respondents. Based on the findings above, 71 respondents 

(71.0%) are female and the remaining 29 (29.0%) are male. Most of the customers are 

dominated by females as the percentage is higher than male. 

From the result, 47 respondents (47.0%) aged 22 to 23 years old, 23 of them (23.0%) 

were 26  years old and above, 15 of the respondents (15.0%) aged between 20-21years  old, 

14 of them  (14.0%)  were  between  24-25  years  old  and  lastly one of  the respondents 

(1.00%) were 18-19 years old. 

As for the faculty, 25 (25.0%) of the respondents were students from Faculty of 

Engineering and Built Environment followed by 21(21.0%) students from Faculty of 

Social Sciences and Humanities, 19 (19.0%) students from Faculty of Islamic Studies, 8 

(8.0%) students from Faculty of Economics and Management, 7 (7.0%) students from 

Faculty of Education, 5 (5%) students from Faculty of Health Sciences, 4 (4.0%) students 

both from Faculty of Laws and Faculty of Information Science and Technology, 3 (3.0%) 

students from Faculty of Science and Technology, 2 (2.0%) students from others and lastly 

1 student each from Faculty of Dentistry and Faculty of Medicine. 

From  the  result,  57 of  the  respondents  (57.0%)  speak English in class 

sometimes, 18 (18.0%) respondents speak English in class often, 16 (16.0%) respondents 

speak English in class occasionally, 8 (8.0%) respondents speak English in class always 

and lastly 1 (1.0%) respondent never speak English in class. 

Lastly, 53 of the respondents (53.0%) sometimes speak English outside of class, 

22 (22.0%) respondents speak English outside of class occasionally, 17 (17.0%) 

respondents often speak English outside of class followed by 5 (5.0%) respondents always 
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speak English outside of class and lastly 3 (3.0%) respondents never speak English outside 

of class. 

 

4.4 RELIABILITY ANALYSIS ON ACTUAL STUDY 

Based on the reliability analysis carried out for the actual study, four out of five 

variables recorded strong reliability overall. Motivation recorded a strong reliability with 

the value of 0.742, attitude and self-perceived communication competence recorded strong 

validity with the value of 0.732 and 0.792 respectively. However, communication 

apprehension recorded weak reliability with the value of 0.553. 

 

4.5 DESCRIPTIVE ANALYSIS 

The Pearson correlation analysis was used to diagnose the inter-relationships among 

the variables in the study. The correlation values between the independent variables range 

from low to high, indicating convergent validity. The correlation coefficients that are in 

the range of low and high between the independent variable, moderating variable and the 

dependent variable indicate that the potential influence of the independent variable on the 

dependent variable and the influence of the moderating variable on the independent 

variable and dependent variable. 

To interpret the correlation between the variables, the degrees of correlation that 

were suggested by Cohen (1988) was used. Table 4.3 shows the interpretation of 

correlation coefficients. 
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Table 4.3 Guidelines for interpreting the correlation and coefficient 

Degree of Correlation ‘r’ Value 

Very low correlation 

  

Low correlation 

  

Moderate correlation 

  

High correlation 

  

Very high correlation 

-0.01 to -0.20 and +0.01 to +0.20 

  

-0.21 to -0.40 and +0.21 to +0.40 

  

-0.41 to -0.60 and +0.41 to +0.60 

  

-0.61 to -0.80 and +0.01 to +0.80 

  

-0.81 to -1.00 and +0.81 to +1.00 
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4.6 CORRELATION 

 

Table 4.4 Correlation between motivation, attitude, communication apprehension, self-

perceived communicative competence and WTC 

No Variables SD Mean 1 2 3 4 5 

1 Motivation 0.5564

0 

3.986

7 

      

2 Attitude 0.5364

0 

3.580

0 

0.714**      

3 Communicati

on 

Apprehension 

0.5125

0 

3.090

0 

0.346** 0.595**     

4 Self-

Perceived 

Communicati

ve 

Competence 

0.6272

7 

3.376

3 

0.492** 0.617** 0.440**    

5 WTC 0.6484

4 

3.340

0 

0.505** 0.537** 0.411** 0.564

** 

  

  

 Table 4.4 indicates the outcome from the relationship between motivation and 

WTC. From the finding, motivation has moderate correlation with WTC (r=0.505, p<0.01) 

which is similar to attitude (r=0.537, p<0.01) which has moderate correlation with WTC.  
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The findings also showed that communication apprehension (r=0.411, p<0.01) as well as 

self-perceived communicative competence (r=0.564, p<0.01) has moderate correlation 

with WTC. 

4.7 LEVEL OF VARIABLE 

 

RESEARCH QUESTION 1: 

What is the level of motivation, attitude, communication apprehension, self-

perceived communicative competence and WTC in English among UKM 

students? 

This section aims to determine the highest score of motivation, attitude, communication 

apprehension, self-perceived communicative competence and WTC in English among 

UKM students. The items in this section were scaled based on the five Likert Scale. The 

questionnaire consists of 38 questions and uses a scale of 1 to 5 (strongly disagree to 

strongly agree). In addition, the interpretation of scores for service quality in the form of 

the average score is based on Best’s Principle (Thaoprom, 2004). The minimum-maximum 

scores are divided by 3 range scores which are high, medium, low that is 5-1/3= 1.33. For 

that reason, the results are: 

·         Scores 1.00-2.33 = Low WTC 

·         Scores 2.34-3.67 = Average WTC 

·         Scores 3.68-5.00 = High WTC 
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Table 4.5 The level of motivation, attitude, communication apprehension, self-perceived 

communicative competence and WTC.  

Variables N Mean Std. Deviation Level 

Motivation 100 3.9867 0.55640 High 

Attitude 100 3.5800 0.53640 Average 

Communication 

Apprehension 

100 3.0900 0.51250 Average 

Self-Perceived 

Communicative 

Competence 

100 3.3763 0.62727 Average 

WTC 100 3.3400 0.64844 Average 

 

The result indicated that motivation, attitude, communication apprehension and 

self-perceived communicative competence contribute to WTC. The scores for motivation 

is the highest (M= 3.9867, SD= 0.55640) followed by, attitude with (M= 3.5800, SD= 

0.53640), self-perceived communicative competence with (M= 3.3763, SD= 0.62727), 

WTC with (M= 3.3400, SD= 0.64844) and the lowest is communication apprehension with 

(M= 3.0900, SD= 0.51250). 
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4.8 REGRESSION 

RESEARCH QUESTION 2: 

What is the relationship between motivation, attitude, communication 

apprehension, self-perceived communicative competence and WTC in English 

among UKM students? 

 

In order to answer Research Question 2, a multiple regression analysis was 

conducted to answer 4 hypotheses. The hypothesis one was “There is a positive relationship 

between motivation and WTC. The second hypothesis was “There is a positive relationship 

between attitude and WTC. The third hypothesis was “There is a positive relationship 

between communication apprehension and WTC and lastly there is a positive relationship 

between self-perceived communicative competence and WTC. 
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Table 4.6 Multiple Regression between Motivation, Attitude, Communication 

Apprehension, Self-Perceived Communicative Competence and WTC (n=100) 

 

Model Standardized 

Coefficients 

Beta 

Motivation .234* 

Attitude .081 

Communication Apprehension .132 

Self-Perceived Communicative 

Competence 

.341** 

    

R .639 

R2 .408 

Adjusted R2 .383 

F Change 16.372 

Significance F Change .000 

Durbin Watson 2.080 
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Table 4.8 shows the findings of multiple regressions between motivation, attitude, 

communication apprehension, self-perceived communicative competence and WTC. As 

illustrated in the table, the F value was 16.372 and this indicated significance (P< 0.05). 

The F value helps to show the details of the relationship between the regression and the 

residuals. The R2 of 40.8% was the variance in the WTC which could be predicted from the 

motivation, attitude, communication apprehension and self-perceived communicative 

competence elements. Based on the results, only motivation and self-perceived 

communicative competence have positive relationships with WTC while attitude and 

communication apprehension do not. This is because, in order for variables to be 

significant, it must be (p<0.05). Therefore, only hypothesis one and hypothesis four are 

accepted whereas hypothesis two and hypothesis three are rejected. 

Based on the findings, it was found that motivation affects WTC. This statement is 

parallel to previous research by Yashima (2019) who explained that learners with 

motivation to learn a L2 are less anxious and have more self-confidence thus happens to be 

much willing to communicate in the L2. Similarly, Noels, Pelletier, Clement and Vallerand 

(2000) suggested that when students find the task of learning as interesting and challenging, 

they are intrinsically motivated to learn for their own good instead of some other reasons. 

Other than that, it was evident that attitude did not affect WTC. In contrast, 

Munezane (2013) revealed that attitude affects the concept of recognizing English as a 

global language. To support, Al-Mamun, Rahman, Rahman and Hossaim (2012) in their 

study found that students have positive attitudes towards English which indicates that they 
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like English as well as those who speak English. They believe that those who speak English 

create a good impression of themselves. 

Additionally, communication apprehension was also found did not affect WTC. 

Nevertheless, Arquero, Fernández-Polvillo, and Valladares-García (2017) in their study 

indicated that communication apprehension affects the students’ educational choices. The 

authors further elaborated that students opting for more specialized, vocational education 

pathways had substantially higher rates of communication apprehension than their peers 

who prefer to pursue university studies that would require a higher level of communication 

skills. 

Besides that, this study found out that self-perceived communicative competence 

significantly affects WTC. This is supported by Liu (2013) in his study that people with 

just average language skills but perceive themselves as more confident may be much more 

likely to initiate discussions than those with better skills but appear to underestimate 

themselves. In another study by MacIntyre, Baker, Clément and Donovan (2002), the 

authors suggested that the impact of an individual's perceived competence may override 

his or her actual competence in communication situations, especially in relation to the 

initiation of communication, which was conceptualized as WTC. 
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4.9 SUMMARY OF HYPOTHESES 

 

Table 4.7 Summary of the Hypotheses 

  Hypotheses Direction Result 

H1 There is a positive 

relationship between 

motivation and WTC 

β= .234, P<0.05 Supported 

H2 There is a positive 

relationship between 

attitude and WTC 

β= .081, P<0.05 Not supported 

H3 There is a positive 

relationship between 

communication 

apprehension and 

WTC 

β= .132, P<0.05 Not supported 

H4 There is a positive 

relationship between 

self-perceived 

communicative 

competence and 

WTC 

β= .341, P<0.05 Supported 
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Table 4.7 describes the summary of the hypotheses of this study. Based on the table, two 

hypotheses are supported. The hypothesis supported was H1 “There is a positive 

relationship between motivation and WTC as well as H4 “There is a positive relationship 

between self-perceived communicative competence and WTC. 

      However, two hypotheses were not supported which are, H2 “There is a positive 

relationship between attitude and WTC as well as H3 “There is a positive relationship 

between communication apprehension and WTC”. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDATION 

 

5.1 BACKGROUND OF THIS CHAPTER 

This chapter begins with the summary of the findings which have been presented in Chapter 

4. This chapter also discusses the recommendations for the overall study based on the 

findings. 

5.2 DEMOGRAPHIC BACKGROUND OF RESPONDENTS 

This section highlights the conclusions based on the findings about the demographic profile 

of the respondents. The respondents were asked about their gender, age, faculty, frequency 

of speaking English in class as well as frequency of speaking English outside of class. The 

questions asked enables the study to have a clear picture of the respondent’s background. 

Thus, it can be concluded that in terms of gender, the number of female respondents is 

significantly higher in comparison to the male respondents. Other than that, the majority of 

the respondents were between 22-23 years old. Furthermore, students from the Faculty of 

Engineering and Built Environment have the most numbers of respondents while Faculty 

of Medicine and Faculty of Dentistry both recorded the same least number of respondents. 

Not only that, it was found that the greatest number of respondents speak English in class 

sometimes while the least number of respondents are students who never speak English in 

class. Lastly, it is evident that the greatest number of respondents speak English outside of 
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class sometimes whereas the least number of respondents recorded that they never speak 

English outside of class. 

5.3 RESULTS BASED ON RESEARCH OBJECTIVE 1 

RESEARCH QUESTION 1: 

What is the level of motivation, attitude, communication apprehension, self-

perceived communicative competence and WTC among UKM students? 

  

From the findings, motivation is described as the highest level in WTC whereas attitude, 

self-perceived communicative competence and communication apprehension are indicated 

as average level in WTC. 

 

RESEARCH QUESTION 2: 

What is the relationship between motivation, attitude, communication 

apprehension, self-perceived communicative competence and WTC among UKM 

students? 

 

Based on the result, only motivation and self-perceived communicative competence have 

significant relationship with WTC while attitude and communication apprehension do not. 
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Students with motivation to learn a L2 have minimal anxiety level but more self-confidence 

thus they are much more willing to communicate in the L2.  

Self-perceived communicative competence was found to have significant 

relationship with WTC whereby previous studies revealed that a person’s perceived 

competence may go beyond his actual communication competence during a 

communication situation because they are more confident despite having average language 

skills. 

Although attitude does not illustrate any relationship with WTC, it was evident in 

past studies that attitude has a positive relationship with the concept of recognizing English 

as a global language. Students who have a positive attitude towards English believe that 

people who speak in English form a good impression of themselves.  

Last but not least, communication apprehension also was found to have no 

relationship with WTC in this study. Nonetheless, researchers asserted that communication 

apprehension has a positive relationship with students’ educational choices in which 

students with high level of communication apprehension much prefer technical and 

vocational education rather than other university courses that would require them to have 

high communication skills. 

5.4 RECOMMENDATION 

There are several recommendations with regards to motivation, attitude, communication 

apprehension and self-perceived communicative competence. 
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5.4.1 RECOMMENDATION FOR MOTIVATION 

Motivation is the spirit booster that compels people into performing or continuing an action 

depending on their desire towards a certain objective. Throughout the journey of 

accomplishing a goal, everybody experiences changes in their motivation and willpower. 

At certain times, people have their full determination and are motivated to accomplish their 

goals, however, there could also be at some point where they may feel demotivated and 

confused about what they really want or the ways to accomplish their objectives. Thus, 

there are a few strategies that could be employed to maintain students’ motivation.  

 Firstly, by giving constructive comments on their performed task. Although some 

students may not give the best of their abilities or show an inappropriate learning activity, 

it is best to also give them positive feedback in order to improve desirable behaviors and 

change those that might need fine tuning. Furthermore, when a student completes a task 

successfully, or scored flying colors in examination, instructors may also use the extrinsic 

incentives to inspire the learners to excel even more, such as giving monetary rewards or 

certificates of achievement. To support, a research by Şener (2014) indicates that university 

students in Turkey prefer to communicate during class presentations to impress their 

teachers and obtain good marks. 

 Furthermore, in order to motivate students in language learning, instructors should 

make students clear of the real values of the course taught and how it can impact them in 

the future. People are most motivated when they are confident that they are taking the 

course that benefits them. If they are unclear on the importance of taking the course in the 

very beginning, the learners won't develop a good attitude. Since learning is best done by 



`67 

 

incorporating knowledge in practice, there is no way for the learners to build a positive 

attitude towards the course if they believe they cannot make use of their learned knowledge. 

Hence, this is the reason why it is important to fathom how the acquired lessons skills will 

add value to their lives whereby it gives the students a good enough reason to learn.  

5.4.2 RECOMMENDATION FOR ATTITUDE 

Attitude is people’s attribute towards a certain thing that surrounds them, and it differs in 

terms of their ways of behaving, either positive or negative. Success does not come easily 

unless the students have positive attitudes towards it. Therefore, because attitude can 

determine learning success or failure, it has a very crucial role to every student in achieving 

their goals of learning. This idea is similar to a study by Abidin et al. (2012) where they 

found that the concept of attitude would facilitate the language learning process, 

influencing the nature of the behaviors and beliefs of students. Their ability to learn the 

language will be influenced by the culture and environment of the target language. In order 

to cultivate students’ positive attitude in WTC, there are a few strategies that may be 

employed. 

 First and foremost, instructors should encourage learning from mistakes by 

explaining to students that mistakes are also fantastic opportunities for their betterment, 

instead of something that hinders them from continuing to learn. Being scared of making 

mistakes only will negatively affect a person’s positivity. By creating an environment 

where it is safe for students to experience and try a variety of ways of learning without 

feeling like they are a failure, students will most likely develop a positive attitude in 

learning. For an instance, encouraging students to request for explanation anytime they 
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need it, and convince them that there are no trivial or dumb questions. This will allow 

students to explore a fresh and new dimension of learning thus building their positive 

attitude in a risk-free environment. 

 Next is to envision students with clear goals and objectives in their learning. 

Usually, developing a positive attitude towards something that is difficult to understand is 

quite challenging. Having unclear learning goals and objectives can create confusion that 

raises students' levels of anxiety. This explains the reason why it is important to specifically 

explain a course's goals and objectives, other than to communicate clear information for 

tasks and assignments. Effective guidance and clear objectives will ensure the learners are 

not sabotaged by confusion, after all their hard work and that all their effort is spent on 

understanding the presented knowledge, rather than struggling to comprehend the teachers' 

expectation of them. 

5.4.3 RECOMMENDATION FOR COMMUNICATION APPREHENSION 

Communication apprehension is the feeling of anxiety and fear of communicating with 

other people. Most people experience this condition whenever they speak in public, 

regardless of professionals or commoners. For some people, despite having experience of 

doing it multiple times, they still feel nervous about public speaking. Among the physical 

symptoms of people who have communication apprehension include sweaty palms, 

trembling hands, nausea, dizziness, and doing excessive movements. Getting nervous about 

public speaking is normal. However, it is important for students to find out ways to 

overcome their communication apprehension level in order for them to be effective in 

communicating skills for their future prospect. 
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 Firstly, it is good to have all ideas organized neatly or in any way that the speaker 

could best understand them. For instance, students doing a class presentation need to be 

familiar with their main points beforehand. Among the effective methods to nail the 

presentation is by having an outline prepared that will assist the students to present without 

getting lost from one point to another. Having a thorough understanding of the main points 

will make it easier for the students to elaborate on the topic because they can express their 

opinions based on their perspective. Not only could it improve students’ thinking ability, it 

also enables the students to have a smooth flow of presentation without any stutter or 

pauses. 

 Next is by engaging with the audience. Having wild thoughts in the speaker's mind 

about the audience could spike the speaker's communication apprehension level.  Most of 

the time, the perception is what causes more harm than the truth. In order to tackle this 

situation, students who are presenting need to engage with the audience. One way is by 

starting the speech with something that could evoke response from the audience. Telling a 

funny story for an instance or asking a question. If the audience responds by smiling, 

answering questions or nodding, these sights draw the attention from the speaker 

himself/herself to the audiences’ responses. In a way, these reactions help increase their 

confidence and thus decrease anxiety levels. 
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5.4.4 RECOMMENDATION FOR SELF-PERCEIVED COMMUNICATIVE 

COMPETENCE 

Self-perceived communicative competence is a person’s own evaluation on his/her 

competence in a spoken communication context. SPCC is important because an awareness 

of personal strengths and weaknesses helps students to “adjust their own cognition and 

thinking to be more adaptive to diverse tasks and, thus, facilitate learning” (Pintrich, 2002). 

Students who believed more in their communication skills would improve their ability to 

communicate in English. In contrast, when the students feel as if they have low competence 

to communicate, their willingness to engage in English communication would decrease. 

Thus, the way learners perceive their competence may affect their actual communication 

competence, not only in English but as well as other languages such as first, second or 

foreign languages.  

 In order to encourage students to be more willing to communicate in English, 

teachers should help students in trusting their communication competence while improving 

them at the same time. Dweck's (2006) theories of a fixed and growth mindset revealed a 

significant impact on approach to teachers. A growth mindset is the belief that abilities and 

outcomes result from a person's own effort, whereby the true potential of a person is 

unknown. In contrast, a fixed mindset is typical of people who feel that their personalities 

are unchangeable and would rather leave themselves open to the possibility of failure. 

Having constant encouragement from the teachers would help the students to reduce their 

anxiety level thus boosting their confidence to engage in English communication. 

Furthermore, students’ competence may improve beyond their actual competence if they 
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have confidence in themselves and are not afraid of making speech mistakes during their 

learning process.  

 Apart from that, teachers should adopt a classroom approach that gives students 

ample time to formulate their idea and sentences when being asked for their opinion. As 

for complex questions, rather than asking the students to provide individual answers, it is 

more sensible to ask the questions to the whole class so that everyone can voice out the 

idea that crosses their mind while discussing the answers. This way, students will feel more 

confident to speak up and think effectively. On the other hand, asking a student for an 

answer out of the blue may cause silence. However, it does not necessarily mean that he/she 

has no knowledge in the topic but rather they are unsure of what to say due to overwhelming 

stares and attention from the whole class towards him/her only. Thus, teachers should 

carefully conduct effective teaching approaches that enable students to feel less anxious 

and perform well in class activity. 

5.5 RECOMMENDATIONS FOR FUTURE RESEARCH 

This section intended to provide some suggestions and recommendations for future 

research in investigating the influence of motivation, attitude, communication 

apprehension and self-perceived communicative competence on WTC. The 

recommendations are as follows; 

1. Future research can opt to carry out studies for different groups of people such as 

the working adults in other sectors such as textile industry, banking industry, 

corporate organization, hospitality industry, and others to observe if there is any 

resemblance in the results.  
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2. Secondly, as this research utilizes only questionnaires as the instrument, future 

studies can employ other data collection methods to develop a better understanding 

of WTC construct. For instance; future researchers may explore the variables using 

qualitative or mixed method approaches such as conducting interview sessions as 

well as observation methods other than questionnaires. These methods will enable 

the researchers to obtain a more extensive and realistic data. Furthermore, these 

methods can aid in producing more valuable insights that can be discussed in future 

studies. 

 

3. Thirdly, future studies should investigate the impact of motivation, attitude, 

communication apprehension and communicative competence in professional 

settings which would be an intriguing field for extensive research. This is because 

some people in the professional industries may have similar factors that prompt 

them to initiate a conversation, but some may not. Thus, the findings would be 

useful and advantageous for the people in said industries. 

 

4. Future studies could also examine other components that could be significant 

factors that affect WTC such as the degree of acquaintance, formality context and 

constructs of communication. The components are one of the reasons that may 

affect WTC. For instance, the degree of acquaintance. When communicating in a 
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group context with friends and acquaintance receivers, some people perceive 

themselves as more competent than communicating with strangers or in meetings 

and in public settings.  

 

5. Lastly, future studies are recommended to examine the gender difference in the 

relationship between self-perceived communicative competence and WTC. While 

men prefer to study languages with a primarily practical purpose in mind which is 

job-related oriented, whereas women learning a foreign language may entail a wider 

variety of reasons, not only practical but also for their own personal achievement. 
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APPENDICES 

 

1.0 DEMOGRAPHIC PROFILE 

1.0.1 Gender 

 

Gender 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 1 29 29.0 29.0 29.0 

2 71 71.0 71.0 100.0 

Total 100 100.0 100.0  

 

1.0.2 Age  

 

Age 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 1 1 1.0 1.0 1.0 

2 15 15.0 15.0 16.0 

3 47 47.0 47.0 63.0 

4 14 14.0 14.0 77.0 

5 23 23.0 23.0 100.0 

Total 100 100.0 100.0  

 

1.0.3 Faculty 

 

Faculty 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 1 21 21.0 21.0 21.0 

3 19 19.0 19.0 40.0 

4 5 5.0 5.0 45.0 

5 3 3.0 3.0 48.0 

6 4 4.0 4.0 52.0 
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7 1 1.0 1.0 53.0 

8 8 8.0 8.0 61.0 

9 7 7.0 7.0 68.0 

10 1 1.0 1.0 69.0 

11 4 4.0 4.0 73.0 

12 25 25.0 25.0 98.0 

13 2 2.0 2.0 100.0 

Total 100 100.0 100.0  

 

1.0.4 How Often Do You Speak English in Class? 

 

How_Often_Do_You_Speak_English_In_Class 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 1 1 1.0 1.0 1.0 

2 16 16.0 16.0 17.0 

3 57 57.0 57.0 74.0 

4 18 18.0 18.0 92.0 

5 8 8.0 8.0 100.0 

Total 100 100.0 100.0  

 

1.0.5 How Often Do You Speak English Outside of Class?  

 

How_Often_Do_You_Speak_English_Outside_Of_Class 

 Frequency Percent 

Valid 

Percent 

Cumulative 

Percent 

Valid 1 3 3.0 3.0 3.0 

2 22 22.0 22.0 25.0 

3 53 53.0 53.0 78.0 

4 17 17.0 17.0 95.0 

5 5 5.0 5.0 100.0 

Total 100 100.0 100.0  
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1.1 RELIABILITY TEST 

1.1.1 Reliability of Pilot Test 

1.1.2 Reliability of Motivation 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.725 6 

 

 

1.1.1.2 Reliability of Attitude  

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.764 8 

 

1.1.1.3 Reliability of Communication Apprehension 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.825 8 

 

1.1.1.4 Reliability of Self-Perceived Communicative Competence 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.826 8 
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1.1.1.4 Reliability of Willingness to Communicate 

 

Reliability Statistics 

Cronbach's 

Alpha N of Items 

.822 8 

 

1.2 CORRELATION 

1.2.1 Mean and Standard Deviation 

 

Descriptive Statistics 

 Mean 

Std. 

Deviation N 

MEAN_Motivation 3.9867 .55640 100 

MEAN_Attitude 3.5800 .53640 100 

MEAN_Communication_

Apprehension 

3.0900 .51250 100 

MEAN_Self_Perceived_C

ommunicative_Competen

ce 

3.3763 .62727 100 

MEAN_Willingness_to_C

ommunicate 

3.3400 .64844 100 
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1.2.2 Correlation Value 

 

Correlations 

 

MEAN

_Motiv

ation 

MEAN_

Attitude 

MEAN_Co

mmunicati

on_Appreh

ension 

MEAN_Self_P

erceived_Com

municative_Co

mpetence 

MEAN_Will

ingness_to_

Communicat

e 

MEAN_Moti

vation 

Pearson 

Correlatio

n 

1 .714** .346** .492** .505** 

Sig. (1-

tailed) 
 

.000 .000 .000 .000 

N 100 100 100 100 100 

MEAN_Attit

ude 

Pearson 

Correlatio

n 

.714** 1 .595** .617** .537** 

Sig. (1-

tailed) 

.000 
 

.000 .000 .000 

N 100 100 100 100 100 

MEAN_Com

munication_

Apprehensio

n 

Pearson 

Correlatio

n 

.346** .595** 1 .440** .411** 

Sig. (1-

tailed) 

.000 .000 
 

.000 .000 

N 100 100 100 100 100 

MEAN_Self

_Perceived_

Communicat

ive_Compete

nce 

Pearson 

Correlatio

n 

.492** .617** .440** 1 .564** 

Sig. (1-

tailed) 

.000 .000 .000 
 

.000 

N 100 100 100 100 100 

MEAN_Will

ingness_to_

Communicat

e 

Pearson 

Correlatio

n 

.505** .537** .411** .564** 1 

Sig. (1-

tailed) 

.000 .000 .000 .000 
 

N 100 100 100 100 100 

**. Correlation is significant at the 0.01 level (1-tailed). 
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1.3 REGRESSION ANALYSIS 

 

1.3.1 Model Summary 

 

Model Summaryb 

Mod

el R 

R 

Square 

Adjust

ed R 

Square 

Std. 

Error of 

the 

Estimat

e 

Change Statistics 

Durbin-

Watson 

R 

Squar

e 

Chang

e 

F 

Chang

e 

df

1 

df

2 

Sig. F 

Chang

e 

1 .63

9a 

.408 .383 .50929 .408 16.37

2 

4 95 .000 2.080 

a. Predictors: (Constant), MEAN_Self_Perceived_Communicative_Competence, 

MEAN_Communication_Apprehension, MEAN_Motivation, MEAN_Attitude 

b. Dependent Variable: MEAN_Willingness_to_Communicate 

 

 

1.3.2 Anova 

 

ANOVAa 

Model 

Sum of 

Squares df Mean Square F Sig. 

1 Regression 16.987 4 4.247 16.372 .000b 

Residual 24.641 95 .259   

Total 41.628 99    

a. Dependent Variable: MEAN_Willingness_to_Communicate 

b. Predictors: (Constant), MEAN_Self_Perceived_Communicative_Competence, 

MEAN_Communication_Apprehension, MEAN_Motivation, MEAN_Attitude  
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1.3.3 Coefficients 

Coefficientsa 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients 

t Sig. 

Collinearity 

Statistics 

B 

Std. 

Error Beta 

Toler

ance VIF 

1 (Constant) .197 .421  .468 .641   

MEAN_Moti

vation 

.272 .133 .234 2.042 .044 .475 2.105 

MEAN_Attitu

de 

.098 .170 .081 .575 .567 .315 3.171 

MEAN_Com

munication_A

pprehension 

.168 .127 .132 1.323 .189 .622 1.607 

MEAN_Self_

Perceived_Co

mmunicative_

Competence 

.352 .105 .341 3.353 .001 .603 1.657 

a. Dependent Variable: MEAN_Willingness_to_Communicate 

 

1.3.4 Collinearity Diagnostic 

 

Collinearity Diagnosticsa 

Mod

el 

Dimensi

on 

Eigenva

lue 

Condition 

Index 

Variance Proportions 

(Consta

nt) 

MEAN_

Motivatio

n 

MEAN_A

ttitude 

MEAN_C

ommunica

tion_Appr

ehension 

MEAN_

Self_Perc

eived_Co

mmunica

tive_Co

mpetence 

1 1 4.951 1.000 .00 .00 .00 .00 .00 

2 .018 16.650 .15 .00 .00 .14 .74 

3 .016 17.699 .12 .15 .00 .60 .03 

4 .011 21.366 .61 .16 .16 .00 .20 

5 .004 33.334 .12 .69 .84 .25 .03 

a. Dependent Variable: MEAN_Willingness_to_Communicate 
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1.3.5 Casewise Diagnostics 

 

Casewise Diagnosticsa,b 

Case Number Std. Residual 

MEAN_Willi

ngness_to_C

ommunicate 

Predicted 

Value Residual 

61 -3.126 1.375 2.9668 -1.59185 

a. Dependent Variable: MEAN_Willingness_to_Communicate 

b. When values are missing, the substituted mean has been used in the 

statistical computation. 

 

1.3.6 Residual Diagnostics 

 

Residuals Statisticsa 

 

Minimu

m 

Maximu

m Mean 

Std. 

Deviation N 

Predicted Value 2.4780 4.4353 3.3400 .41422 100 

Std. Predicted Value -2.081 2.644 .000 1.000 100 

Standard Error of 

Predicted Value 

.059 .198 .109 .032 100 

Adjusted Predicted 

Value 

2.4869 4.4164 3.3382 .41069 100 

Residual -1.59185 1.43794 .00000 .49890 100 

Std. Residual -3.126 2.823 .000 .980 100 

Stud. Residual -3.186 2.882 .002 1.008 100 

Deleted Residual -1.68799 1.49838 .00178 .52907 100 

Stud. Deleted Residual -3.353 3.001 .000 1.026 100 

Mahal. Distance .340 13.956 3.960 2.925 100 

Cook's Distance .000 .215 .012 .026 100 

Centered Leverage 

Value 

.003 .141 .040 .030 100 

a. Dependent Variable: MEAN_Willingness_to_Communicate 
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1.3.7 Chart 
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APPENDICES 

Section A: Demographic Information 

1. Gender: 

2. Age: 

3. Faculty: 

4. How often do you speak English in class?  

Never___ Occasionally___ Sometimes___Often____ Always___  

5. How often do you speak English outside of class? 

  Never___ Occasionally___ Sometimes___ Often____ Always___ 

 

Section B: Factors affecting WTC 

For each statement, please choose a number to indicate the extent of your agreement on 

the following response scale. 

1 – Strongly disagree 

2 – Disagree 

3 – Neutral 

4 – Agree 

5 – Strongly agree 

  

Motivation and WTC 

Adapted from Oubeidi and Boukli (2016) 

1.  I believe speaking in English gives me more benefit both in academics and 

future  prospect  

. 

1        2          3          4         5 
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Strongly Disagree     Strongly Agree  

2.  I would prefer the number of English courses at the university to be increased.   

 

1        2          3          4          5       

Strongly Disagree     Strongly Agree  

 

3.  If English were not taught in the university, I would study on my own.  

 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

 4.  I plan to study English as much as possible to be able to speak English well. 

  

    1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

  5.  I prefer my friends to speak in English casually with me.  

  

1        2          3          4          5          

Strongly Disagree     Strongly Agree  
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6. I believe that English should be taught additionally at university regardless of 

student’s   major. 

 

    1        2          3          4          5         

Strongly Disagree     Strongly Agree  

 

Attitude and WTC 

Adapted from Kim (2004)  

 

1. Speaking in English is really great, it boosts my confidence 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

2. I really enjoy learning and speaking in English. 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

3. Speaking in English should be encouraged despite UKM using Malay as the 

medium       of instruction.  

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

  

 



`106 

 

 

4. I plan to learn and speak in English as much as possible. 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

5. I speak in English sometimes 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

6. I would rather spend my time on other subjects other than English. 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

7. Speaking in English enhance the Malay identity of the speaker. 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

8. I think that people speak in English just for showing off. 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  
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Communication apprehension and WTC 

Adapted from Fulmer (2010)  

 

1. I feel relaxed when giving a speech in English. 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

2. I have confidence when giving a speech in English although there might be 

few      mistakes. 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

3. I like to speak and voice out my opinion using English in group discussion. 

  1        2          3          4          5        

Strongly Disagree     Strongly Agree  

 

 4. I am calm and relaxed when speaking in English during a group discussion 

   1        2          3          4          5       

Strongly Disagree     Strongly Agree  

 

 5. Usually, I am very nervous and tense when speaking in English among a group 

of   people 

1        2          3          4          5        
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Strongly Disagree     Strongly Agree   

6.  My thoughts become confused and mixed up when I am speaking in English. 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

 7. Certain parts of my body feel very tense and rigid while speaking in English 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

 8. I usually feel uncomfortable when speaking in English.  

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

Self-Perceived Communicative Competence and WTC 

Adapted from Aflak (2017) 

 

1. I like giving speech to strangers. 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

  

2. I like talking with an acquaintance. 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  
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3. I like to discuss with my friends in large groups. 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

  

4. I like to speak in a small group of strangers. 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

  

6. I like to talk with my best friend.    

 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

6. I like to talk in a large meeting of acquaintances 

  1        2          3          4          5          

Strongly Disagree     Strongly Agree  

  

7. I like to talk with a stranger. 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  
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8. I like to talk in my group of friends. 

   1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

Section C: Willingness to Communicate (WTC) in English 

Adapted from Pattapong (2010) 

 

1. I like to greet my lecturers in English. 

 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

2. I can give a short speech about myself in English without notes. 

 

1        2          3          4          5          

Strongly Disagree     Strongly Agree  

 

3. I can explain a topic that I understand in English to the class. 

 

1       2          3          4          5          

Strongly Disagree     Strongly Agree 

 

4. I ask my lecturer in English to repeat what they just explained during a lecture 

because I didn’t understand. 

 

1       2          3          4          5          

Strongly Disagree      Strongly Agree 
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5. I speak to my friends in English when discussing about things other than 

academic matters. 

 

1       2          3          4          5          

Strongly Disagree      Strongly Agree 

 

 

6. I like to upload videos of myself talking in English on social media. 

 

1       2          3          4          5          

Strongly Disagree      Strongly Agree 

 

7. I speak in English with my lecturer during private consultation. 

 

1       2          3          4          5          

Strongly Disagree      Strongly Agree 

 

8. I help foreigners with giving directions in English when they approach me for 

help. 

 

1       2          3          4          5          

Strongly Disagree      Strongly agree 

 

 

END OF QUESTION 
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