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 i 

ABSTRACT 

 

 

 
The purpose of the present study was to identify the level of foreign language anxiety 

in learning Japanese language among the undergraduates. This study also aimed to 

clarify the relationship between communication apprehension, test anxiety, fear of 

negative evaluation and foreign language anxiety in learning Japanese language by 

investigating which factors affecting the foreign language anxiety significantly. In 

reference to the theoretical framework of the study, communication apprehension, test 

anxiety and fear of negative evaluation could contribute to students’ anxiety which 

caused them to feel insecure and anxious in learning the foreign language. A total of 

74 respondents of Japanese language learners from Kulliyyah of Languages and 

Management were randomly selected to participate in this study. Since the nature of 

the study was quantitative approach, the data collected were later analyzed by using 

the SPSS. The results of the study revealed that the respondents have a moderate level 

of foreign language anxiety with fear of negative evaluation scored the highest value 

of mean. Apart from that, the findings revealed that only communication apprehension 

and fear of negative evaluation have a significant positive relationship with the foreign 

language anxiety whereas test anxiety did not significantly affect the foreign language 

anxiety. In addition, the results of the study contribute in the current literature and 

create a greater awareness for future studies to further explore in the area of foreign 

language anxiety in-depth. Finally, the involved parties also need to take further 

actions in order to reduce the level of foreign language anxiety in learning Japanese 

language among the students. 

  



 ii 



 iii 

DECLARATION                                                                                                                    

 

 

 

I hereby declare that this dissertation is the results of my own investigations, except 

where otherwise stated. I also declare that it has not been previously or concurrently 

submitted as a whole for any other degrees at IIUM or other institutions.  

 

Hanis Bashara binti Mohamad 

                                   

Signature…..….…………………………         Date……11thJuly 2020…………                                                     

 
 



iv 

 

INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA 

 
 

DECLARATION OF COPYRIGHT AND AFFFIRMATION 

OF FAIR USE OF UNPUBLISHED RESEARCH 

 
FOREIGN LANGUAGE ANXIETY OF JAPANESE 

LANGUAGE LEARNERS AMONG THE 

UNDERGRADUATES 

 

I declare that the copyright holder of this final year project are jointly 

owned by the student and IIUM. 

 

Copyright © 2020 Hanis Bashara binti Mohamad and International Islamic 

University Malaysia. All rights reserved. 

 

No part of this unpublished research may be reproduced, stored in a retrieval 

system, or transmitted, in any form or by any means, electronic, mechanical, 

photocopying, recording or otherwise without prior written permission of the 

copyright holder except as provided below 

 

1. Any material contained in or derived from this unpublished research 

may only be used by others in their writing with due acknowledgement. 

 

2. IIUM or its library will have the right to make and transmit copies (print 

or electronic) for institutional and academic purpose. 

 

3. The IIUM library will have the right to make, store in a retrieval system 

and supply copies of this unpublished research if requested by other 

universities and research libraries. 

 
By signing this form, I acknowledged that I have read and understand the IIUM 

Intellectual Property Right and Commercialization policy. 

Affirmed by Student Name 

 

                                  11th July 2020                             
……………………………………. 

Signature 

 

……………………………………. 

Date 

 



 

 v 

ACKNOWLEDGEMENTS 

 

 
 

First and foremost, praises and thanks to the Almighty for His showers of blessing 

and guiding me throughout completing this research successfully.  

 

I would like to express my deep and sincere gratitude to my final year project 

supervisor, Dr. Nur Nabilah binti Abdullah for giving me the opportunity to do this 

research under her supervision. It was a great privilege and honor to work and study 

under her guidance. She has taught me to carry out the research and present it as 

clearly as possible.  

 

I am also extremely grateful to my parents for their love, prayers, understanding 

and sacrifices for educating and preparing me for my future. Also, I would like to 

express my gratitude to my family members for their continuous support and prayers. 

 

I would like to say my thanks to my colleagues and friends for their constant 

encouragement throughout these trying times. I am extending my sincere gratitude 

especially to Ain Syafinaz, Alia Aiman, Nur Najwa Diyana, Ain Syafiqah, Alyaa 

Husna, Azreen Zahirah, and Nur Ameera for their genuine supports in helping me to 

complete this final year project. My completion of the research paper would have not 

been accomplished without their supports since day one. My heartfelt thanks. 

 

Not to forget, my thanks go to all people who have supported and helped me to 

complete my research work directly or indirectly. I am truly grateful for their 

never-ending help and kindness. Without them, I might not be able to complete this 

research.  

 

Honestly, this whole journey has not been easy. Although I have received a lot of 

encouragement from friends and family, I believed that self-encouragement and 

determination is the price to success. Self-encouragement that comes from the inside 

is a very powerful weapon that keeps the inner spirit up in order to always moving 

forward. Hopefully, all the efforts that I have put to complete this paper will be paid 

off. May Allah bless everyone who has helped me throughout this short but 

memorable journey. 

 

  

Much love,  

 

Hanis Bashara 
 

  



 

 vi 

TABLE OF CONTENTS 

 

 
Abstract………………………………………………………………………….…..i 

Approval Page………..…..………………………………………………………….ii 

Declaration ……………………………………………………………………….…iii 

Copyright ..……………………………………………………………………….….iv 

Acknowledgements………………………………………………………………….v 

List of Tables …………………………………………………………………....….viii 

List of Figures…………………………………………………………………...…..ix 

 

CHAPTER 1: INTRODUCTION………………………………………………….1 

1.0 Overview of the chapter……………………….………..………..……..…1 

1.1 Introduction ……….…………………………………...…………...……..1 

1.2 Background of Study …………………………………...…………...…….4 

1.3 Statement of Problem .………………………………………………….…7 

1.4 Research Objective and Research Question ….……………………..……10 

1.5 Significance of the Study…………………………………………….……11 

1.6 Limitation of the Study………………………………………………..…..12 

1.7 Definitions of Terms…………………………………………………..…..14 

1.8 Conclusion………………………………………………………………...15 

 

CHAPTER 2: LITERATURE REVIEW…………………………..………...……15 

2.0 Overview of the chapter……………………….………..………..……..…15 

2.1 Foreign Language Anxiety……………………………………..…….……15 

2.2 Communication Apprehension……………………………………….……19 

2.3 Test Anxiety……………………………………….……………..….……..24 

2.4 Fear of Negative Evaluation……………………………………………….28 

2.5 Theoretical Framework…………………………………….………………31 

 

CHAPTER 3: RESEARCH METHODOLOGY…………………………..…..…33 

3.0 Overview of the chapter……………………….………..………..……..…33 

3.1 Research Design.……………………………………………………….…33 

3.2 Population ……………………………………………………….………..34 

3.3 Sampling Technique ………………………………………..………..…...34 

3.4 Sample Size …………………………………………………..…….…..…35 

3.5 Data Collection Procedure ……………………………………...………...35 

3.6 Research Instrument ……………………………………………..……….36 

3.7 Data Analysis Technique …………………………………………...…….38 

3.8 Pilot Study …………………………………………………………..…....39 

3.9 Conclusion …………………………………………………………..……41 

 

CHAPTER 4: RESULTS AND FINDINGS…….…….………………..…………42 

4.0 Overview of the chapter……………………….………..………..……..…42 

4.1 Demographic Profile………………………………………………………42 

4.2 Descriptive Analysis………………………………………………………52 

4.3 Correlations……………………………………………………………..…54 

4.4 Multiple Regression Analysis……………………………………………..54 

4.5 Discussion…………….………………………………….………………..55 

4.6 Summary of Hypothesis……...………………………..…………………..58 



 

 vii 

4.7 Conclusion……….……………………………………………..………....59 

 

CHAPTER 5: CONCLUSIONS .………………..……………………..………….60 

5.0 Overview of the chapter……………………….………..………..……..…60 

5.1 Summary of the study……………………………………………………..60 

5.2 Recommendations for current study.………………………………….…..61 

5.2.1 Learners’ Role………….….…………………………………….…61 

5.2.2 Teachers’ Role……………..………………………………….……63 

5.3 Recommendations for future studies…..………...…………………….…..65 

5.4 Implications of the study……………....………...…………………….…..65 

5.4 Conclusion…………………………………………………………………66 

 

REFERENCES………………………………………………..….…………………67 

 

APPENDIX 1: QUESTIONNAIRE……..………………….….….…….…………73 

 

 

 

  



 

 viii 

 

LIST OF TABLES 

 

 

 
Table 1.1 Research Objective and Research Question       10 

 
Table 1.2 Definition of terms            13 

        

Table 3.1  Data Analysis Technique           38 

 

Table 4.1 Demographic Profile            41 

 

Table 4.2  Research Question 1            43 

 

Table 4.3  Score’s Range Reference           43

         

Table 4.4  Overall Mean and Standard Deviation         44 

 

Table 4.5  Percentages, Mean and Standard Deviation of the components   45 

of foreign language anxiety item  

 

Table 4.6 Percentages, Mean and Standard Deviation of the components      47 

   of Communication Apprehension item 

 

Table 4.7  Percentages, Mean and Standard Deviation of the components      48 

   of test anxiety item  

     

Table 4.8   Percentages, Mean and Standard Deviation of the components      49 

of foreign language anxiety 

 

Table 4.9   Research Question 2            51 

 

Table 4.10  Correlations                51 

 

Table 4.11 Result of Regression              52 

 

Table 4.12  Summary of hypothesis           53 

 

 

 

 

 

 

 

 

 

 

 



 

 ix 

LIST OF FIGURE 

 

 

 
Figure 2.1  Theoretical Framework           31 

   



 

 
 1 

CHAPTER 1 

INTRODUCTION 

 

1.0 OVERVIEW OF THE CHAPTER 

The first part of this chapter provides a summary of relevant literature in the 

introduction followed by the background of the study. Apart from that, the researcher 

elaborated on the statement of the problem which strengthens the need to conduct this 

study. Additionally, research questions, significance as well as the limitation of the 

study are also discussed in further information. Lastly, main terms used throughout this 

paper are also defined in the last part of this chapter.  

1.1 INTRODUCTION 

As learning a foreign language is challenging in many different aspects, it has created 

considerable interest to be studied among the researchers. For more than fifty years, the 

issues pertaining to anxiety towards language learning have been receiving attention 

and widely debated (He, 2017). In this context, anxiety is an integral part of language 

learners where they are bound to experience anxiety throughout the process of learning 

the language. Moreover, it is pointed out by Nuraqilah Nadjwa and Saidalvi (2018) that 

language anxiety has the capability to create a detrimental influence on language 

learning. As a matter of fact, the issues of language anxiety concerns with the usage of 

the language appropriately and correctly (Musa, Hashim, Muhamad & Mohamed, 

2013). As a consequence, it could provoke negative feelings against learning the foreign 

language among the students as they perceived it as an intimidating task (Nuraqilah 
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Nadjwa & Saidalvi, 2018). Hence, it is not surprising that most of the students will enter 

the foreign language classroom with anxiety filled in their minds and emotions.  

First and foremost, the definition of anxiety needs to be clarified first before 

discussing on foreign language anxiety in further understanding. The term anxiety can 

be referred to as “the feelings of uneasiness, self-doubt, worry and apprehension” 

(Cakici, 2016, p.190). It is supported by Spielberger (2010), that highlighted anxiety 

as having the capability to interfere with a person psychologically due to the awakening 

of the nervous system automatically which causes the worry, apprehension and 

nervousness. To further clarify, there are three types of anxiety that are outlined by 

Horwitz, Horwitz, and Cope (1986) which are trait anxiety, situation-specific anxiety, 

and state anxiety. Trait anxiety can be defined as a characteristic that is associated with 

one's individual (MacIntyre, 1999). In typical occasions, people who possess a high 

level of trait anxiety tend to be nervous in any situation as they are lacking in emotional 

stability (Goldberg, 1993). 

Meanwhile, situation-specific anxiety is slightly different from trait anxiety as it 

happens during specific types of circumstances only. To illustrate, language anxiety and 

stage fright are some of the common examples of people experiencing this type of 

anxiety. Apart from that, as mentioned earlier state anxiety is the third type of anxiety 

introduced by Horwitz et al. (1986). It is defined by MacIntyre (1998) as “the 

moment-to-moment experience of anxiety; it is the transient emotional state of feeling 

nervous that can fluctuate over time and vary in intensity”. In short, the proneness of 

state anxiety to occur is only at a specific circumstance. As aforementioned, it can be 

deduced that foreign language anxiety is categorized under the situation-specific 

anxiety which is responsible for negative emotions that the learners experienced while 

learning the language.  
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To further shed light, Horwitz et al. (1986) were the earliest to introduce the 

theory of foreign language anxiety. The theory suggested that foreign language anxiety 

is a unique type of anxiety concerns with the performance activities of the students. 

Furthermore, it is noticeable that Horwitz et al. (1986) further distinguished foreign 

language anxieties into three different components which are communication 

apprehension; test anxiety; and fear of negative evaluation. As aforementioned, foreign 

language anxiety is categorized as situation-specific anxiety that arises from the formal 

learning of foreign language (Tran, 2012). Hence, foreign language anxiety is not 

simply about general anxiety that is being transferred to a person while studying the 

target language, but the uniqueness of the theory lies specifically referring to the arousal 

of anxiety within the process itself. It is also agreed by Djafri and Wimbarti (2018) that 

situation-specific anxiety is formed from the formal learning of a foreign language. 

Consequently, the feeling of anxiousness will hinder the learning process as the learners 

think of their lack of capabilities in using the language.  
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1.2 BACKGROUND OF STUDY 

The issues of unemployment among the fresh graduates has become a concern in the 

past few years or even decades. To overcome the problem, graduates ought to figure out 

an initiative that may help them in overcoming the problem such as by mastering a 

foreign language. Indeed, it would definitely act as their valuable assets in the working 

world as well as distinguishing themselves from the other candidates. As highlighted by 

Benke (2016), foreign language ability has always contributed to a prominent role in 

career aspects. As a matter of fact, individuals who are able to speak multiple languages 

are incredibly high in demand (Sen, 2019). The author also added that in Malaysia 

particularly, the Japanese language is considered as one of the most sought foreign 

languages that people would choose to study apart from other famous foreign languages 

such as Mandarin, Germany and Korean. Learning the Japanese language would be an 

advantage for the students later in the industry regardless of their study fields. This is 

because there is a rising need for Japanese speakers, especially in a business as there is a 

gradient increase of Japanese companies that are based in Malaysia (Bernama, 2018).  

Other than that, Look East Policy 2.0 launched in 2019 has played a role in 

bringing Malaysia and Japan to a closer bond by facilitating access to Japanese capital 

through the “samurai” bond (Malaysiareport, 2019). Plus, it will further strengthen the 

economy and investment between both countries. Pertaining to that, a rise of Japanese 

companies in Malaysia would be in line with the increasing needs of Japanese speakers 

that can work within the organizations. Therefore, the demand for Japanese speakers 

would be continuing to increase in the future as Malaysia is considered as a good 

investment destination by them and more doors of opportunities would be opened for 

those who learned the language itself. Under the wave of Look East Policy, Malaysia 

also has sent students to study in Japan but they need to do a preparatory program 
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beforehand, for two years. During the preparatory program, students are exposed to not 

only Japanese culture but a deeper understanding of the Japanese discipline and inner 

strength as well as the struggle to succeed despite the odds (Mohamaed Moktar, 2018). 

Therefore, it is noticeable that learning a foreign language is not necessarily limited to 

that particular aspect of language only but also a wider view in other circumstances of 

the country.  

Not only that, the Ministry of education also has taken a few actions in order to 

encourage students to learn a foreign language as early as in secondary school and even 

until higher learning institutions. Furthermore, Japanese is the first international 

language being taught in secondary school (Landau, 2019). However, since education 

in Malaysia consists of many types of secondary schools such as academic schools, 

vocational schools, technical schools and religious national schools, not all of them 

offer Japanese language classes as an additional subject that can be taken by the 

students. This is because Japanese language classes are usually only offered for those 

who are enrolled in academic schools which are the boarding schools and premier 

schools that have a good rank and high achievements in national examinations. These 

types of schools have the privilege to choose their students based on their national 

examinations’ results, Ujian Penilaian Sekolah Rendah (UPSR) for form 1 admission 

while Pentaksiran Tingkatan 3 (PT3) for form 4 admission. Thus, learning a foreign 

language would act as their plus point for their education. 

Not only that, higher education institutions also have urged the students to learn 

a foreign language during their undergraduate studies by giving a big opportunity for 

them to choose any foreign language offered as an elective course. As a matter of fact, it 

is argued that learning a foreign language will make a person stand-out among the 

crowd and create a better position in the global market. For instance, UiTM offers four 
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Asian languages which are Japanese, Korean Arabic, and Mandarin (Sani, 2019). One 

of the reasons why the Japanese language is famous among the students is because of 

the globally known Japanese popular culture such as anime and Jpop (Sani, 2019). 

Global languages are also offered at Universiti Putra Malaysia as electives although 

most of the bachelor’s programs only require the students to pursue one level of the 

language class.  

Other than that, the University of Malaya also ensures their students have the 

chance to study the international language in order to be parallel with the national 

policies that favor internationalism. Furthermore, in this study, the International Islamic 

University of Malaysia also offers foreign language courses as elective courses that 

need to be fulfilled by the students such as French, Japanese, Mandarin and Korean. The 

focus of this study will be given to the students who have chosen the Japanese language 

as their electives. Therefore, it can be concluded that many higher education institutions 

in Malaysia have taken actions to provide foreign language courses in the Japanese 

language that are beneficial to the students in the future. 
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1.3 STATEMENT OF PROBLEM 

In today’s globalized world, possessing a skill or ability to communicate in foreign 

language is a great plus point. Besides, foreign language skills are also an absolute 

career advantage for the students to grasp (Dickinson, 2017). In Malaysia, the 

‘Language Proficiency’ has been outlined in the latest national Higher Education 

Blueprint (2015-2025) by the Ministry of Education where it is highlighted as one of the 

six students’ aspirations. Along with that, the Ministry of Education also encouraged 

the students to learn another global language along with being proficient in Bahasa 

Melayu and English. Hence, it creates awareness among the students of the significance 

and benefits of a foreign language and at the same time urges them to start learning. 

Not only that, there are a lot of job opportunities for Japanese speakers as 

Malaysia and Japan have had strong bilateral ties since a long time ago (TheStar, 2020). 

However, mastering a foreign language is a long and continuous journey and it is not 

surprising that not everyone could successfully achieve their goals to be proficient in 

the target language. In other words, becoming a competent speaker who is able to 

eloquently use the language like the native speakers. Due to that, foreign language 

anxiety had been acknowledged as the barriers to be competent in the target language 

(Bollinger, 2017).  

Furthermore, a research gap could be observed in prior studies as a huge amount 

of the previous research only explored foreign language anxiety among students in 

learning English which was not specifically focussing on the Japanese language. For 

instance, one of the research was conducted by Gopang, Bughio and Pathan (2015), 

where the study pointed out that the students have a quite high level of anxiety in 

learning the respective language. Similarly, a more recent study executed by Nuraqilah 
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Nadjwa and Saidalvi (2019) also has a similar goal to investigate the level of anxiety of 

students who were learning English for Professional purposes as one of the compulsory 

subjects. Thus, more research need to be carried out in order to determine the level of 

anxiety in learning the Japanese language instead of English among the undergraduates 

in order to fill in the research gap in the literature. 

Apart from that, an instructor of Japanese language in MARA University of 

Technology has noticed that the overall students’ performance was not very satisfying 

and a large number of students displayed lack of interest in learning the particular 

language which caused the students to be apprehensive and anxious in the classroom 

(Musa, Hashim, Muhamad & Mohamed, 2013). Consequently, it is anticipated that the 

students’ apprehensiveness and anxiety will keep growing occasionally if no proper 

action is taken to restrain the issue. Considering the fact, conducting further study 

regarding foreign language anxiety among the Japanese language learners in Malaysia 

would contribute to supplementary information on measures needed to tackle the issue 

and correspondingly lessen the research gap concerning the foreign language anxiety.  

Apart from that, a large number of previous studies also had identified the 

factors that contributed to foreign language anxiety which were communication 

apprehension, test anxiety and fear of negative evaluation (Chin, Ling & Yih, 2016; 

Gopang, Bughio & Pathan, 2015; Darmi & Albion, 2014). Yet, to the best knowledge of 

the researcher, there is less information on how the factors affect the students who are 

learning the Japanese language particularly. Hence, there is a necessity for future 

studies to investigate how the factors could contribute to the level of anxiety in learning 

the Japanese language in detail despite the abundant research pertaining to foreign 

language anxiety in general.   
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 Therefore, this study is different from the previous studies as it attempts to fill the 

research gap in the context of the International Islamic University of Malaysia 

specifically undergraduates from the Kulliyyah of Languages and Management. Using 

the theoretical framework of Horwitz et al. (1986), this present study aimed to examine 

the level of foreign language anxiety as well as to identify the relationship of 

communication apprehension, test anxiety and fear of negative evaluation and foreign 

language anxiety of the Japanese language learners among the undergraduates.  
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1.4 RESEARCH OBJECTIVE AND RESEARCH QUESTION 

 

 

Table 1.1 Research Objective and Research Question 

 

RESEARCH OBJECTIVE RESEARCH QUESTION 

To examine the level of communication 

apprehension, test anxiety, fear of 

negative evaluation and foreign language 

anxiety of Japanese language learners 

among the undergraduates. 

To identify the relationship between 

communication apprehension, test 

anxiety, fear of negative evaluation and 

foreign language anxiety of Japanese 

language learners among the 

undergraduates. 

What is the level of communication 

apprehension, test anxiety, fear of 

negative evaluation and foreign language 

anxiety of Japanese language learners 

among the undergraduates? 

What is the relationship between 

communication apprehension, test 

anxiety, fear of negative evaluation and 

foreign language anxiety of Japanese 

language learners among the 

undergraduates? 
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1.5 SIGNIFICANCE OF THE STUDY 

It appears that the current research in foreign language anxiety is lacking in identifying 

the level of foreign language anxiety of Japanese language learners among the 

undergraduates. For that reason, there is a growing demand to measure the level of 

foreign language anxiety of Japanese language learners. In accordance to that, the 

results of the study will provide evidence which support the theory of foreign language 

anxiety proposed by Horwitz et al. (1986) which emphasizing on the  foreign language 

anxiety is a specific anxiety that emerged from the formal learning of foreign language. 

Hence, it contributes to the current literature concerning the foreign language anxiety of 

Japanese language which would be helpful for educators to make practical 

improvements regarding foreign language learning and teaching.  

Quite unsurprisingly, learners are not the sole root to the anxiety but the teachers 

and learning practices also play a role (Xiao & Wong, 2014) . In terms pf practicality, 

the result of the study is believed to be beneficial for the teachers to take appropriate 

measures in order to help the students as well as to produce a more conducive 

environment to lessen the anxiety. Such information may offer advantages to the 

high-level anxiety students for a room of improvement as if it continues, they might 

have to face difficulties in demonstrating what they have learned (Musa, Hashim, 

Mohamad & Mohamed, 2013). Thus, the results of the study provide information 

needed for the parties involved to take the appropriate actions in overcoming the 

student’ anxiety.  

Apart from that, it is also important to recognize the importance of good 

communication skills in foreign languages at the workplace (Benke, 2016). In parallel 

to that, good foreign language skills could increase employability and act as a valuable 
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asset to understand and be connected to more people from various backgrounds (Doyle, 

2019). Hence, this study urges to give insights pertaining to foreign language anxiety 

which would be beneficial for the learners to gain proficiency to speak the language in a 

more confident manner as they managed to reduce their level of anxiety.  

 

1.6 LIMITATIONS OF THE STUDY 

It is worthwhile noting that there are several limitations that cause the outcomes of the 

present study are not yet thoroughly embracing all of the consequences . First and 

foremost, the number of respondents for the study was rather small and may not be 

representing Japanese language learners in other universities or any other parts of 

Malaysia. In other words, the results may not be used as a generalization of the level of 

foreign language anxiety in other populations. Apart from that, the unwillingness of 

some respondents to honestly answer the distributed questionnaire adopted by Horwitz 

et al. (1986) could have directly or indirectly affected the accuracy of the findings in the 

study. 

 Another limitation of the study was the restricted use of the adopted 

questionnaire as it only focused on the classified three factors and did not make up for 

other factors which probably could be the sources of the students’ foreign language 

anxiety. As the focus of the study was on the relationship of foreign language anxiety 

and the three components, this study was unable to justify the impact of foreign 

language anxiety towards other factors such as students’ performance. Inevitably, time 

constraint also was one of the limitations as this research was a cross-sectional study as 

the data was collected in a short period of time which took place at a specific point of 

time. As a consequence, multiple measures could not be taken on other points of time. 

Last but not least, one downside of this present study regarding the approach taken was 
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quantitative approach might not be able to explore the personal opinions of the 

respondents regarding foreign language anxiety. Hence, this study was not able to 

obtain comprehensive results concerning the issues of foreign language anxiety.  
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1.7 DEFINITION OF TERMS  

The definitions of the term that are commonly used in this paper are defined in the 

table below.  

 

 

       Table 1.2 Definition of terms 

Foreign Language 

anxiety 

Refers to the “feeling of tension, apprehension related with second 

language learning, including speaking and listening” (Maclntyre & 

Gardner, 1994, p. 284 ). Besides, it is also referring to the 

subjective feeling of tension, apprehension, nervousness and worry 

(Spieberger, 1983). 

Communication 

apprehension  

Refers to “a type of shyness characterized by fear of anxiety about 

communicating with people” (Horwitz et al., 1986, p. 127). 

Test anxiety  Refers to “a type of performance anxiety stemming from a fear of 

failure” (Horwitz et al., 1986, p. 127). 

Fear of negative 

evaluation 

Refers to “an apprehension about others’ evaluation, avoidance of 

evaluative situations and the expectations that others would 

evaluate oneself negatively” (Horwitz et al., 1986, p.128). 
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1.8 CONCLUSION 

Briefly, anxiety in foreign language learning is an integral part of life that exists among 

language learners. Other than that, there are several factors that contribute to foreign 

language anxiety which could affect the learners negatively. The factors mentioned in 

this study are communication apprehension, test anxiety and fear of negative evaluation. 

To further understand how the factors give impacts towards the foreign language 

anxiety, past literature that reported these issues would be included in the next chapter. 

Thus, a deeper understanding can be gained on foreign language anxiety issues and the 

factors involved among foreign language learners specifically. 
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 CHAPTER 2 

LITERATURE REVIEW 

 

2.0 OVERVIEW OF THE CHAPTER 

Prior literature of foreign language anxiety as well as the variables involved which are 

communication apprehension, test anxiety and fear of negative evaluation are brought 

as main attention in this chapter. They are reviewed and discussed in further detail. 

With regard to this, the relationship between each variable and foreign language anxiety 

is also mentioned in this chapter. 

2.1 FOREIGN LANGUAGE ANXIETY 

As has been pointed out by Horwitz (2001), it is argued that the interference of various 

types of learning is due to the consequences of anxiety. When the term anxiety is 

associated with a second or foreign language learning context, the term anxiety is 

referred to as the foreign language anxiety (James, Amini & Yaqubi, 2020). To 

understand what is language anxiety, many earlier studies had cited the definitions of 

language anxiety as “the feeling of tension and apprehension specifically related to 

language context which includes speaking, listening and learning'' (MacIntyre & 

Gardner, 1994, p. 284). This can be illustrated in certain circumstances when one’s 

mind needs to operate spontaneously or non-spontaneously in order to communicate 

which leads to fear or even panic especially for those who are not prepared and forced 

to speak.  
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In the previous years, a major research had been conducted on second or foreign 

language anxiety and many of them agreed that even though positive effects of anxiety 

exist, most research showed negative effects on the correlation between anxiety and 

students’ achievement and production (Oxford, as cited in Shafiq Hizwari, Irma Ahmad, 

Ahmad Hifzurrahman & Wan Nor Haizar, 2008). As argued by James, Amini and 

Yaqubi (2020), the positive effect of anxiety is known as facilitative anxiety whilst the 

opposite of it is widely known as debilitative anxiety. In fact, the authors highlighted 

that facilitative anxiety could be beneficial towards the learners when they view the 

difficulty of language learning as an obstacle to overcome throughout the foreign 

language learning process. In other words, anxiety urged the learners to push 

themselves out of their comfort zones in order to get the assignment or work done. 

Similarly, Ohata (2005) also concurred with the statement as he argued that the 

facilitating effects could motivate the students depending on their perceptions and 

attitudes. 

Nevertheless, debilitative anxiety can indirectly cause the opposite consequences 

towards the learners which resulted in poor performance of language learning (James, 

Amini & Yaqubi, 2020). Due to that, the learners could be experiencing low self-esteem 

where they doubt their own ability and tend to underestimate their capability to master 

the language (Chin, Lin & Yih, 2016). A nervous or anxious language learner could not 

make the most of every opportunity throughout the learning process as it acts as a 

barrier that surrounded themselves from surpassing it. In a similar line, debilitative 

anxiety has a strong tendency to produce a detrimental effect on the learners’ 

performance and may also influence the learners’ personal behaviors and emotions 

negatively (Chin, Lin & Yih, 2016). As a matter of fact, the downside of this anxiety is 

that the learners have to experience unpleasant feelings such as embarrassment and 
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discomfort during the learning period of the targeted language. Thus, it can 

be concluded that anxiety could bring positive and negative effects towards the learner 

in learning the foreign language, yet to be successful, the learners should use the 

anxiety as a means to facilitate them in the learning process. 

It was pointed out some time ago by Gardner and MacIntyre (1994) that there were 

three stages of anxiety categorized as input, processing, and output. The authors 

claimed that students’ low performance was related to the clarified stages, especially 

processing and output stages as it could give impact towards the students heavily. 

Along with that lines, processing and output stages are strongly connected to each other. 

A study executed by Williams and Andrade (2008) mentioned that during the input and 

output stages, students portrayed strong feelings of worries, uncertainty, and difficulty 

during the thinking process corresponding to any call for engagement in the classroom 

activities. Nevertheless, learners’ actual response which reflects their anxiety could be 

observed during the output stage throughout the learning process. 

A study on Lasbela University students had been conducted by Gopang, Bughio, 

and Pathan (2015) with the research objective to measure the level of anxiety among 

the Pakistani students who pursue English courses at the university level. The study 

consisted of 240 participants coming from various disciples which include English, 

Marine Sciences, Economics, Veterinary Sciences, Agriculture and Marine. It can be 

noted in the findings of the investigation that there is no remarkable contrast found 

between the students learning English and other disciples in terms of the level of 

anxiety. Not only that, the study also identified the level of language anxiety between 

the genders. Similarly, it is reported that there is no remarkable contrast between male 

and female students as the results indicated both genders acquired an average level of 



 

 
 19 

anxiety. Additionally, it is parallel with a finding of another study done 

by Waseem and Jibeen (2013), reporting the same outcomes as aforementioned in 

relation to the level of language anxiety between genders. 

In parallel to the above matters, Elaldi (2016) also executed a research to ascertain 

the level of foreign language anxiety among the undergraduates at two different points 

of time. Firstly, the researcher observed the undergraduates at the time of their 

preparatory class and later when the respondents were in their fourth grade of studying 

the English language. A total of 124 respondents were undergraduates majoring in 

English Language and Literature from a higher institution located in Turkey. 

Furthermore, the outcomes of the research indicated that the respondents encountered a 

medium level of anxiety in learning English. Apart from that, Elaldi (2016) stated that 

the level of anxiety was slightly higher in fourth grade compared to when the students 

were in the preparatory class. Similarly, another study done by Gerencheal and Mishra 

(2019) on Ethiopian university students highlighted that a large number of the 

undergraduates were suffering language anxiety ranging from medium to high anxiety 

level while learning English as Foreign Language. 
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2.2 COMMUNICATION APPREHENSION 

The concept of communication apprehension was first introduced by McCroskey in 

1970. According to McCroskey (1977), he claimed that “communication apprehension 

refers to an anxiety syndrome associated with either real or anticipated communication 

with another person”. He also gave an overall explanation of past studies on various 

terms used by different researchers to indicate the notion of anxiety and fear in oral 

communication. For instance, shyness, stage fright, audience sensitivity, and 

communication apprehension were among the terms used.  

Besides, McCroskey (1977) also further added that the term anxiety could not be 

avoided when defining communication apprehension as communication apprehension 

and speech communication anxiety were used correspondingly in his study. To further 

note, communication apprehension and speech communication anxiety are referring to 

the ability of an individual to initiate a conversation with others. Likely, this aspect is 

similar to the definition laid out by Horwitz et al. (1986) which is “a type of shyness 

characterized by fear of anxiety about communicating with people” (p. 127). Apart 

from that, it is stressed by Azelin, Mahfuzah, Puteri Zarina and Razita (2015), where 

they stated that shyness which occurred due to the fear of speaking with others is a part 

of the communication apprehension traits of an individual.  

In addition, communication apprehension was originally categorized into two 

different types of apprehension by McCroskey (1977), which were trait apprehension 

and state apprehension. He explained that trait apprehension is referring to the fear or 

anxiety experienced by a person regardless of the situation as long as oral 

communication occurs. To illustrate, it could be from conversing with a sole individual 

or a cluster of individuals to delivering a speech in front of the crowd. Conversely, state 

apprehension is specifically referring to a situation where the communication happens 
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orally ranging from delivering a public speaking to an appointment for an interview. 

One of the most well-known manifestations of state apprehension is stage fright or the 

fear of having to communicate orally while being evaluated by those who are 

observing.  Thus, it can be argued that communication apprehension did intermingle 

largely in students’ daily life ranging from matters related to school, work and 

friendship (Richmond & McCroskey as cited in Mustafa Ahmad & Khalil Abdullah, 

2018).  

The effect of communication apprehension could be notified in many different 

fields especially in language classes due to the phenomenon of language anxiety. When 

it comes to language classes, individuals who are involved do not have the chance to 

avoid communicating as it is one of the competencies in language classes. According to 

Richmond and McCroskey (as cited in Mustafa Ahmad & Khalil Abdullah, 2018), the 

consequences of communication apprehension could affect the students both internally 

and externally. The authors elaborated that the students who are feeling discomfort, 

unable to cope, or even feeling dumb and fright are experiencing the internal effects 

whilst behavioral responses which include avoidance, disruption and withdrawal are the 

sign of external effects. It is a typical truth that everyone cannot keep away from their 

own anxiety whenever there is a need for them to communicate with others or even 

speak in front of the public. Thus, it can be concluded that communication apprehension 

also is perceived as speaking anxiety which concerns the fear of speaking in front of the 

audience (Ahmad Taufik, 2014).  

In previous literature, the relation of communication apprehension and language 

anxiety has been provided through the findings of the study . For instance, a study on 97 

participants consisting of undergraduates and graduate students was conducted with the 

purpose to distinguish communication apprehension between the two groups of 
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students respectively. Furthermore, the year of study of the students was set as the 

background factors of the study (Molnar & Crnjak, 2018). The participants were all 

students of the Faculty of Humanities and Social Sciences at the University of Osijek 

located in Croatia. The authors concluded that remarkable contrast is not found in the 

level of communication apprehension between the undergraduates and graduate 

students. Thus, the outcomes provide evidence that the level of communication 

apprehension cannot be determined by the study experience of the students as it failed 

to act as a factor that influences the communication apprehension. The researcher’s 

hypothesis proposing that oral communication apprehension decreases with experience 

was refuted after analyzing the outcomes of the study. 

Apparently, a study conducted among Turkish and Turkish Cypriot students 

revealed the possibility to encounter speaking anxiety is higher among the students who 

acquire good proficiency in the English language (Debreli & Demirkan, 2016). 

Likewise, this finding also is similar to a study done on 134 Spanish students where 

they were investigated with the purpose to know the effect of anxiety in foreign 

languages at three different levels of proficiency (Llinas & Garau, as cited in Nuraqilah 

Nadjwa & Saidalvi, 2018). The analyzed data indicated that the participants in the 

advanced level were anxious the most and have a higher grade than the other 

participants from a lower level of proficiency. Contrary to a study done by Hismanoglu 

(2013), this study found that the learners at the advanced level are less anxious than 

those at the beginner level. Hence, having higher proficiency in the language does not 

guarantee a lower level of foreign language anxiety particularly in the language class. 

 

Another study conducted by Karatas, Alici, Bademcioglu and Ergin (2016), 

investigated the correlation between students’ foreign language speaking and genders 
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on students of Istanbul Technical University. The total of respondents involved in the 

study was 320 male students whereas 128 female students. The findings showed that 

female students have a higher level of anxiety compared to male students. A similar 

result also was found in research done by Rahmani and Croucher (2017) on 

Kurdish-Iranian minority groups which consisted of 157 students who enrolled in 

language classes. Furthermore, the Personal Report of Communication Apprehension 

(PRCA) was used as the instrument to investigate the degree of communication 

apprehension between the students with regard to different genders. In addition, the 

result also is parallel with a study conducted by Catagay (2015) where the degree of 

anxiety is reported to be higher in female students when speaking in a foreign language. 

Meanwhile, such findings are not found in a study conducted by Sen and Boylu (2015). 

The author conducted a study on Turkish teacher candidates and revealed that the level 

of speaking anxiety did not differ based on gender but the grades instead. It was also 

parallel in another study done in Turkey context, which highlighted that gender did not 

affect the speaking anxiety of an individual (Baki & Karakus, 2015).  

Ahmad Taufik (2014) conducted a study on non-academic officers with the aim to 

investigate the degree of communication apprehension and to identify the potential 

problems throughout learning English. The research had employed a quantitative 

approach by applying the Personal Report of Communication Apprehension 

(PRCA-24). The result reported that a great number of non-academic officers faced a 

medium level of communication apprehension. Moreover, only a few who scored low 

and high levels of communication apprehension. Despite the problems, they were 

determined to learn English due to work commitment and for the sake to improve their 

English skills. Thus, it can be deduced that the participants had a high motivation to 

learn English which was prominent as low motivation and low self-esteem will cause 
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the students to experience a problem in speaking skills despite having a good linguistic 

competence (Leong & Ahmadi, 2017).  

Nur Afiqah (2015) carried out research in Universiti Teknologi Malaysia in order 

to identify the English language anxiety among English learners. In her study, the 

author revealed that communication apprehension ranked second among the other 

factors of anxiety. It provides evidence that communication apprehension is indeed one 

of the components that contribute to the students’ anxiety in learning a language. In 

another study in Malaysia done by Mahfuzek, Nur Hani, Laili and Nurul Ain (2015) 

also found the students were experiencing communication apprehension due to the 

perspectives that they have “limited vocabulary and improper pronunciation”. For that 

reason, whenever there is a need for them to communicate or perform in any oral 

activities, it would cause them to feel anxious as they would worry that their message 

would not be delivered successfully towards their teachers and classmates.  

 

H1: There is a significant relationship between communication apprehension   

and foreign language anxiety. 
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2.3 Test Anxiety 

Another factor of foreign language anxiety outlined by Horwitz et al. (1986)  is test 

anxiety. The authors defined test anxiety as “a type of performance anxiety stemming 

from a fear of failure” (p. 127). Apart from that, Dusek (1980) also defined test anxiety 

as the displeasing apprehension that consists of physiological and behavioral 

characteristics that occur in formal evaluative situations. The definition is in line with 

another definition given by Zeidner (1988), where test anxiety is a behavioral response 

that exists in any negative situations and failure in an evaluative situation such as 

examination. With regard to that, test anxiety also is closely related to fear of failing an 

examination or test or any other awful experiences faced by the language learners either 

consciously or unconsciously (Aydin, 2009).  

Besides, Saha (2014) also agreed that test anxiety is another variety of performance 

anxiety where an individual is afraid of getting a low result over an academic 

assessment. When that occurs, the person will experience an uneasy or even disturbing 

emotion due to the phenomenological, physiological, and behavioral response that is 

evoked in provocative situations. Nevertheless, test anxiety happens under certain 

circumstances only. It is supported by Cakici (2016) as she argued that students who are 

test-anxious tend to experience a high level of trait anxiety especially during or prior to 

the examination period as they view the situations as intimidating and frightening.  

In addition, test anxiety could be perceived as “intellectual incompetency and a 

defensive ploy to ward off low self-evaluation” (Zeidner, 1998). In other words, 

students who are test-anxious are most probably scared that low grades would describe 

themselves as incompetent students. Furthermore, past literature also stated that test 

anxiety or examination stress is considered as pervasive problems in any learning 

context regardless of any field. The issue of test anxiety has extensively caused the 
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learners to underperform and give impacts on the students’ performances (Saha, 2014). 

Moreover, Saha (2014) also argued that difficulty in learning, remembering, organizing 

what has been learned are among the common situations faced by highly test-anxious 

students. Therefore, it can be noted that test anxiety  negatively affects the students in 

order to fully show their ability or knowledge in the language which could lead to poor 

performance. 

First and foremost, an exemplary study carried out by Aida (1994) examined the 

interconnection of language anxiety and learning the Japanese language. Based on the 

result, the study found that test anxiety, speech anxiety, fear of failure and negative 

behaviors towards the class were among the reasons that make up the formation of 

foreign language anxiety. Another previous study also provided findings on the 

consequences of test anxiety towards a person aberrance (Petridou & Williams, 2007). 

The researchers come to the conclusion that high achiever students in the language 

learning context, are remarkably more frequently being aberrant. Therefore, test anxiety 

is part of the components that give impact on foreign language learning. 

Other than that, Masoomed and Fahimah (2014) conducted a study on 200 

undergraduates of English as a foreign language at the Iran Language Institute (ILI), 

where the students were all taken from the same level of language proficiency. The 

participants of the study were all at pre-intermediate I level and the average age was 19. 

To obtain the data, the researchers distributed the Foreign Language Classroom Anxiety 

scale to the respondents from twelve different classes in total. Based on the result, it is 

found that test anxiety has a strong relationship with language anxiety. In other words, a 

person who is anxious during the test is likely to act the same during learning the 

language in the classroom.   
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 Prior study conducted by Cakici (2016) had the main purpose to clarify the 

correlation between foreign language anxiety and test anxiety. The analysis of the thesis 

managed to get similar findings with the aforementioned study by Masoomed and 

Fahimah (2014). Furthermore, University preparatory students who were taking 

English courses were chosen as the sample of the study. The investigation of the study 

strengthens the information regarding test anxiety as the results reported that there was 

a positive connection between the variables which were students’ test anxiety and 

foreign language anxiety. As a matter of fact, the author eloquently stated that test 

anxiety and foreign language anxiety are related and dependent on one another.  

To further elaborate more on the outcomes of the study employed by Cakici (2016), 

the data indicate that female students encountered a greater degree of test anxiety. The 

explanation proposed by the researcher is learners of both genders have equivalent 

levels of test worry which is one of the elements of test anxiety. Nonetheless, the higher 

amount of the emotionality element found in females has caused test anxiety to easily 

occur. Not only that, other previous research done by Lowe (2015) also had studied the 

relationship between test anxiety and gender but received a contradict outcome to the 

counterpart. This is because, according to Aydin and Takkac (as cited in Gursoy & 

Arman, 2016), there is only a small difference in the relationship between test anxiety 

and gender and it changed according to the situations. Thus, in certain situations, male 

students will score higher than females whereas in other situations it would be the other 

way round. 

A more recent study carried out by Alias and Rashid (2018) distributed a 

questionnaire adapted from Foreign Language Classroom Anxiety Scale  (FLCAS) by 

Horwitz et al. (1986) to a total of 96 respondents of Politeknik Sultan Zainal Abidin. 

The researcher administered the questionnaire during the Communicative English 
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period in order to evaluate the connection between language anxiety and language 

proficiency. Based on the result, the researchers concluded that test anxiety showed a 

notable relationship between students’ language learning anxiety and language 

proficiency. Indeed, the outcomes of the study manage to provide evidence that learning 

a foreign language could induce test anxiety towards an individual. However, another 

researcher expressed his opinion that test anxiety is a general problem-related anxiety as 

a whole not specifically applied in the context of language learning (In’nami, 

2006). Hence, there is a possibility for an individual to confront the test anxiety not only 

in language learning context but in a broader situation. 

 

H2: There is a significant relationship between test anxiety and foreign   

 language anxiety. 
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2.4 Fear of Negative Evaluation  

As previously mentioned, fear of negative evaluation makes up the third component of 

foreign language anxiety (Horwitz et al. 1986). The component is defined as “an 

apprehension about others’ evaluation, avoidance of evaluative situations and the 

expectations that others would evaluate oneself negatively” (Horwitz et al, 1986, p.128). 

Similarly, Sevimli (2009) also defined fear of negative evaluation as the feeling of 

anxiety and worry of an individual in an evaluative circumstance. In addition, according 

to Cetin, Dogan, and Sapmaz (2010), excessive and continuous fear of being negatively 

judged and embarrassed in other people’s existence is one of the prominent features of 

the negative feelings experienced by people when they are being evaluated or receiving 

hostile manners from the surrounding. Other than that, fear of negative evaluation also 

is associated with social avoidance, submissiveness, and anxiousness (Garnesh, 

Athilakkshmi, Maharishi & Maya, 2015). 

To further shed light, although the fear of negative evaluation has a similarity with 

test anxiety, it does not limit to test-taking occasions only but rather it includes a larger 

type of situation where evaluation takes place such as being interviewed or 

communication activity in a foreign language class. Particularly, students will 

constantly be involved in activities that require evaluation either from the teacher or 

classmates in order to encourage engagement in the classroom activities (Horwitz et al., 

1986). Due to that, most students will have the perception that evaluation on one’s 

capability is a common activity to be done during the language class. In addition, the 

perception causes the students to feel insecure and uncomfortable when they think that 

their teachers and peers are observing them to find their mistake or fault in particular 

(Mahfuzek, Nur Hani, Laili & Nurul Ain, 2015). As a consequence, the students might 
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not be able to do well in class due to the negative feelings that somehow took them back 

from being more successful.  

Not only that, Ohata (2005) further explained that error correction is another aspect 

that causes fear of negative evaluation among the students in the language class. Some 

students have the opinions that being frequently corrected by the teachers is a sign of 

failure especially when the teachers corrected them before they could completely give a 

response. Apart from that, in terms of pronunciation, they were scared to be laughed at 

by their peers during language class whenever they mispronounced certain words 

(Aydin, 2004). Thus, it can be concluded that the fear of negative evaluation can also 

occur even when the students are in a small group causing them to be more reticent 

(Ohata, 2005). 

According to Sadighi and Dastpak (2017), fear of committing mistakes and limited 

knowledge of vocabulary are found to be the prominent sources that contributed to the 

fear of being negatively evaluated. The research is carried out on 154 Iranian EFL 

learners whose ages are diversely ranged from 18 to 30 years old. In the study, a 

close-ended questionnaire which was a revised version of the FLCAS was distributed to 

the participants. The purpose of the study was to identify the sources of foreign 

language speaking anxiety among a particular group of language learners. Indeed, the 

outcomes of the research proved that one of the significant sources that lead to students’ 

anxiety to speak is the fear of being negatively evaluated by people (Sadighi & Dastpak, 

2017). 

Along the same line, another previous study carried out by Ganesh, Atilakshmi, 

Maharishi, and Maya (2015), with the effort to clarify the correlation between anxiety 

and fear of negative evaluation. The participants with a total of 64 students were chosen 

through a simple random sampling method and Fear of Negative Evaluation (FNE; 
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Watson & Friend, 1969) was implemented in the study. Based on the results, it is clearly 

reported that there is a positive relationship between anxiety and fear of negative 

evaluation. Not only that, but the findings also indicated that negative perceptions and 

dissatisfaction by others, making errors and leaving a bad image were the main causes 

encountered by the participants due to fear of negative evaluation. 

Previous research also conducted an investigation to determine the main initiator of 

language anxiety and fear of negative evaluation on a particular group of Greek 

university students (Tzoannpoulou, 2016). Moreover, the participants were all enrolling 

in English for a Specific Purposes course. Based on the analysis of the study, there were 

a few factors that initiate the language anxiety faced by the undergraduate from the 

particular institution. In general, the author argued that communication apprehension 

toward native speakers, teachers and friends as well as fear of tests and teachers’ 

corrections and questions are among the factors proven in the study that contributed to 

the anxiety and fear of negative evaluation. Therefore, it is worth mentioning that fear 

of negative evaluation has significantly affected language anxiety among the students. 

 

H3: There is a significant relationship between fear of negative evaluation and 

 foreign language anxiety.  
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2.5 Theoretical Framework 

Independent Variable          Dependent Variable 

 

 

 

 

 

 

Figure 1.1 Theoretical framework  

 

 

In the literature review, this paper has implemented Horwitz, Horwitz and 

Cope’s theory of Foreign Language Anxiety. It can be seen from the figure shown 

above that the three independent components involved are distinguished by 

communication apprehension, test anxiety and fear of negative evaluation. Besides, the 

uniqueness of the theory is not simply about general anxiety that is being transferred to 

foreign language learning but it is specifically referring to situation-specific anxiety that 

emerges from the formal learning of foreign language (Tran, 2012). In a well known 

article written by Horwitz et al. (1986), they discussed that communication 

apprehension is experienced by an individual who is typically having speaking 

difficulty in groups or crowds during communicative situations in the foreign language 

class. 
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Not only that, the authors also mentioned that test-anxious students are often set 

a high target on themselves to achieve a perfect score and getting less than that is 

considered a failure. This could lead to high pressure towards the students as 

assessments such as tests and quizzes are often in foreign language learning context and 

even the most prepared students are not excepted from making errors. As for the last 

factors, the authors clearly mentioned that fear of negative evaluation is not restricted to 

test-taking circumstances only but rather on a broader social area where performance is 

being monitored such as job interview or attending an audition. Last but not least, 

Horwitz et al. (1986) also discussed that foreign language anxiety is not simply the 

fusion of those three components but rather a distinct complex of psychological 

emotions such as beliefs, behaviors and feelings arising from the language learning 

process.  
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CHAPTER 3 

RESEARCH METHODOLOGY 

 

 

 

 

3.0 OVERVIEW OF THE CHAPTER 

 

The main function of this chapter is to discuss the methodological aspects and the 

procedure taken by the researcher to conduct and address the objectives of the study. 

The objective of this present study is to identify the level of foreign language anxiety 

encountered by the undergraduates throughout learning the Japanese language.  Apart 

from that, this study also aims to address the correlation between communication 

apprehension, test anxiety, fear of negative evaluation and foreign language anxiety. 

Hence, an online form of questionnaire was distributed to the respondents randomly. 

The data was gathered quantitatively. Other than that, research design, sample, and 

population, sampling technique, data analysis, and reliability of the instrument are also 

discussed in detail to provide a clear explanation. 

 

3.1 RESEARCH DESIGN  

In the current study, a quantitative approach was employed to reach the research 

objective which was to identify the level of foreign language anxiety in learning the 

Japanese language among the undergraduates. Furthermore, the second objective of this 

study was to investigate the relationship between the three components of foreign 

language anxiety and foreign language anxiety. To note, descriptive analysis was used 

to analyze the first objective of the study. On the other hand, a correlation type of 

research was employed in order to analyze the correlation between the variables with 
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regard to the second objective of the study. To further shed on the light, multiple 

regression analysis was run as a means to analyze accurately which factors of foreign 

language anxiety contribute significantly to foreign language anxiety among the 

students who answered the questionnaire.  

 

3.2  POPULATION 

According to Salkind (2009), the population is referring to a group of potential 

participants and the result of the study will generalize the selected group of population. 

Hence, the population of this study was the Japanese language learners of the 

International Islamic University of Malaysia, Pagoh campus. This is because there are 

Japanese courses that are offered to the students as an elective where it is a prerequisite 

for them to fulfill in order to complete the study plan. 

 

3.3 SAMPLING TECHNIQUE 

Sampling is very important in research as it determines the act, process, and technique 

of selecting the representative sample of the population (Salkind, 2009). Not only that, 

the sampling process will help the researcher to save time and cost and at the same time 

produce more reliable outcomes of the study. For the present research, the researcher 

has decided to use the convenience sampling technique. To further elaborate, 

convenience sampling is a sampling strategy where people were given an equal chance 

of selection in order to answer the questionnaire. Plus, this sampling technique will 

avoid bias, as it did not specify any characteristics of the population such as ethnicity, 

occupation, gender and age. 
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3.4 SAMPLE SIZE 

In this study, the researcher attempted to determine the sample size by using the formula 

proposed by Tabachnick and Fidell (2013). The formula proposed by the authors is “50 

+ 8m” where “m” is referring to the number of the factor of the study or the independent 

variables. With regard to this study, there are three factors or independent variables 

involved which were communication apprehension, test anxiety, and fear of negative 

evaluation. Therefore, the calculation of the sample size will be based on the formula of 

50 + 8(3) which resulted in 74 respondents. 

 

3.5 DATA COLLECTION PROCEDURE 

The main data collection method used to distribute the questionnaire was via an online 

survey as this method enabled the researcher to save time and it was easy to conduct. 

The data collection was done by using an administration app called Google forms where 

an online survey form was created. The researcher simply included all the items of the 

questionnaire in the Google forms. Once it was completed, the online survey form was 

distributed to the targeted respondents via a mobile application called Whatsapp 

Messenger as a large number of mobile users in Malaysia were recorded using the 

respective mobile application (Advertising.my, 2017). The respondents were able to 

spend time as much as they needed to answer the survey but typically the questionnaire 

took about 4 to 5 minutes to complete all of the sections in the questionnaire. The 

questionnaire was made up of five separate sections which were sections A, B, C, D, 

and E with thirty-seven (37) questions in total. Lastly, the data was gathered from 5th 

May until 15th May of 2020. 
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3.6 RESEARCH INSTRUMENT 

The type of instrument used in this research is a questionnaire. The questionnaire was 

adapted from the well-known Foreign Language Classroom Anxiety Scale (FLCAS) 

invented by Horwitz et al. (1986). There were a lot of past studies that administered 

Foreign Language Classroom Anxiety (FLCAS) due to its high reliability in 

measuring the level of anxiety of a particular group of language learners 

(Gopang, Bughio, & Pathan, 2015; Waseem & Jibeen, 2013; Debreli & Demirkan, 

2016). Therefore, the Foreign Language Classroom Anxiety Scale (FLCAS) was 

implemented in this study as a means to collect the data.  

Originally, the questionnaire used the term “foreign language” but it was adapted 

into “Japanese language” to avoid confusion and suit the research objectives. The data 

collected were kept confidential and used for academic purposes only. To further 

elaborate, the questionnaire was divided into a few sections according to the variables 

which were Section A, B, C, D, and E. 

Section A: Demographic backgrounds 

 Firstly, section A focuses on students’ demographic information such as name, 

age, gender, and the level of Japanese language course. The main goal of the first 

section is to collect information on respondents’ backgrounds.  

Section B: Foreign Language Anxiety 

Then, Section B focuses on the dependent variable of the research which is 

foreign language anxiety. The questionnaire employed a Likert scale with five points 

ranging from 1 to 5 which started from (1) “strongly disagree”, (2) “disagree”, (3) 

“neither agree or disagree”, (4) “agree”, (5) “strongly agree” for each of the item stated 

in the questionnaire.  
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Section C: Communication Apprehension 

Then, Section C focuses on the first independent variable of the research which 

is communication apprehension. The questionnaire employed a Likert scale with five 

points ranging from 1 to 5 which started from (1) “strongly disagree”, (2) “disagree”, (3) 

“neither agree or disagree”, (4) “agree”, (5) “strongly agree” for each of the item stated 

in the questionnaire.  

Section D: Test Anxiety 

Then, Section D focuses on the second independent variable of the research 

which is test anxiety. The questionnaire employed a Likert scale with five points 

ranging from 1 to 5 which started from (1) “strongly disagree”, (2) “disagree”, (3) 

“neither agree or disagree”, (4) “agree”, (5) “strongly agree” for each of the item stated 

in the questionnaire.  

Section E: Fear of Negative Evaluation 

Then, Section E focuses on the third independent variable of the research which 

is fear of negative evaluation. The questionnaire employed a Likert scale with five 

points ranging from 1 to 5 which started from (1) “strongly disagree”, (2) “disagree”, (3) 

“neither agree or disagree”, (4) “agree”, (5) “strongly agree” for each of the item stated 

in the questionnaire.  
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3.7 DATA ANALYSIS TECHNIQUE 

After eliminating the incomplete or invalid set of the questionnaire by the respondents, 

the collected data was later analyzed by using the Statistical Package for Social Science 

(SPSS). The total number of the completed questionnaires was 74 samples (n=74). In 

addition, SPSS version 25.0 was used to store and analyze the data. The data need to be 

keyed manually into the SPSS spreadsheet. Furthermore, the descriptive analysis also 

was executed in order to compute the means and standard deviation of each variable 

which illustrates the level of anxiety among the students. As aforementioned, 

correlative analysis was run to analyze the correlation between the variables. 

Additionally, multiple regression analysis also was run to further identify the 

significance of the correlation between the variables. 

 

Table 3.1 Data Analysis Techniques 

Research Objectives Research Questions Measurement Statistic 

To identify the level of 

communication 

apprehension, test 

anxiety, fear of negative 

evaluation and foreign 

language anxiety of 

Japanese language 

learners among 

undergraduates. 

What is the level of 

communication 

apprehension, test anxiety, 

fear of negative evaluation 

and foreign language 

anxiety of Japanese 

language learners among 

undergraduates? 

Interval Mean/ 

Standard 

Deviation 

 

To identify the 

relationship of 

communication 

apprehension, test 

 

What is the relationship 

between communication 

apprehension, test anxiety, 

fear of negative evaluation 

 

Interval 

 

Correlation/ 

Multiple 

Regression 

Analysis 
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anxiety, fear of negative 

evaluation and foreign 

language anxiety of 

Japanese language 

learners among 

undergraduates. 

and foreign language 

anxiety of Japanese 

language learners among 

undergraduates? 

 

 

3.8 PILOT STUDY 

 

 Table 3.2 Results of Pilot Study 

Scale Coefficient Pilot Study Reliability Coefficient  

(Alpha) (n=30) 

Foreign Language 

Anxiety 

.748 

Communication 

Apprehension 

.664 

Test Anxiety .796 

Fear of Negative 

Evaluation 

.831 

 

According to Abu Hassan, Schattner and Mazza (2006), a pilot study can be 

defined as a prior minor study in order to test the research instruments before implying 

the instruments to a larger sample of the study. It is also supported by Salkind (2006) 

mentioned that the pilot study was needed in order to secure the clarity and the 

appropriateness of the questionnaires to the respondents. Apart from that, the pilot 

study also was used to detect any complications with regard to the questionnaire before 
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distributing it to a larger size of the sample. Hence, thirty (30) sets of the questionnaire 

were distributed to the targeted respondents in order to carry out the pilot test.  

Based on Table 3.2, Cronbach's alpha result for foreign language anxiety is (α=.748) 

while communication apprehension resulted in the lowest among all scales (α=.706). 

Apart from that, test anxiety scored Cronbach’s Alpha slightly higher than foreign 

language anxiety (α=.796). Lastly, fear of negative evaluation scored the highest 

reliability of Cronbach’s Alpha (α=.846). 

 

3.9 CONCLUSION 

This chapter justified the methodological aspect used in this study to accomplish the 

objective of the study. In the earlier sections, it started with a review of the research 

design, followed by the population of the targeted respondents, sampling techniques 

and sizes. After that, a detailed data collection procedure, data instrument and data 

analysis techniques were performed accordingly in order to obtain the results of the 

study. Next, chapter four will illustrate the results of all the methodologies involved 

throughout the study in detailed understanding.   
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CHAPTER 4 

RESULTS AND DISCUSSION 

 

 

4.0 OVERVIEW OF THE CHAPTER 

In this chapter, the outcomes of the research are presented and reported with regard to 

the research questions of the study. A total of 74 responses are obtained through online 

questionnaires and analyzed by using the SPSS. Besides, as mentioned in Chapter 3, 

three types of analysis are run to obtain the result which are descriptive analysis, 

correlation analysis and multiple regression analysis. Hence, the mean and standard 

deviation of the variables and the results of correlation and regression are presented and 

discussed in this chapter. 

 

4.1 DEMOGRAPHIC PROFILE 

 

Table 4.1 Demographic Profile 

Demographic Percentages (%) 

Gender Male 

Female 

23.0 

77.0 

Age 20 years old and below 

21 years old 

22 years old 

23 years old and above 

2.7 

13.5 

28.4 

55.4 

Courses ENCOM 

MLCOM 

ARCOM 

TPHM 

43.2 

16.2 

18.9 

21.6 

Level of Japanese 

Language 

Level 1 

Level 2 

Level 3 

Level 4 

28.4 

12.2 

29.7 

9.5 
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As shown in Table 4.1, the majority of the respondents are female with a total 

number of 57 which was equivalent to 77.0%. On the other hand, there are only 17 male 

respondents that complemented the other 23.0%. Apart from that, more than half of the 

respondents aged 23 years old and above with a total of 41 (55.4%). The second highest 

percentage is followed by respondents aged 22 years old with a total number of 21 

(28.4%) and later by 10 (13.5%) of the respondents aged 21 years old. The least are 

respondents aged 20 years old which only consists of 2 respondents.  

Besides, the highest percentage of respondents are students who are majoring in 

English for International Communication (ENCOM) with 32 respondents (43.2%), 

followed by 16 (21.6%) of the respondents are Tourism Planning and Hospitality 

Management students, 14 (18.9%) of the respondents are Malay for International 

Communication, and lastly, 12 (16.2%) of the respondents are Arabic for International 

Communication students. With regard to the level of Japanese language of the 

respondents who participated in this study, 21 (28.4%) of them are currently in level 

one, nine (12.2%) respondents are from level two, 22 (29.7%) respondents are from 

level three, seven (9.5%) respondents are from level four, seven (9.5%) respondents are 

from level five, three (4.1%) respondents are from level six and six (6.9%) respondents 

out of all are already completed all level of Japanese class offered in Kulliyyah of 

Languages and Management in International Islamic University of Malaysia, Pagoh 

Campus. 

 

  

Level 5 

Level 6 

Completed all levels 

9.5 

4.1 

6.9 
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4.2 DESCRIPTIVE ANALYSIS 

     

 

       Table 4.2 Research Question 1 

Research Question 1 

 

What is the level of communication apprehension, test anxiety, fear of negative 

evaluation and foreign language anxiety of Japanese language learners among 

undergraduates? 

 

 

 In this section, Best’s Principles by Thaoprom (2004) was used to serve as the 

standard scores to interpret the results of the descriptive analysis. As illustrated in Table 

4.3, the score’s range is separated into 3 categories starting from low to high scores. 

 

Table 4.3 Score’s Range Reference 

 

 

 

 

 

 

 

 

  

Score’s Range Level 

1.00-2.33 Low Scores 

2.34-3.67 Average Scores 

3.68-5.00 High Scores 
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Table 4.4 Overall Mean and Standard Deviation 

 

Descriptive Analysis 

 N Mean Std. Deviation Level 

ForeignLanguageAnxiety 74 3.1585 .41593 Average 

CommunicationApprehension 74 3.2618 .47370 Average 

TestAnxiety 74 3.1108 .54208 Average 

FearofNegativeEvaluation 74 3.3564 .89176 Average 

Valid N (listwise) 74    

 

 As shown in Table 4.4, the mean score for all variables which are foreign language 

anxiety, communication apprehension, test anxiety and fear of negative evaluation 

indicated a moderate score of mean. Interestingly, the highest value of mean is scored 

by fear of negative evaluation (M=3.3564, SD=.89176) followed by communication 

apprehension mean score (M=3.2618, SD=.47370). With only a slight difference, 

Foreign Language Anxiety mean score is (M=3.1585, SD=.41593) whereas test anxiety 

mean score was (M=3.1108, SD=.54208). Overall, it can be noted that the respondents 

have an average level of foreign language anxiety, communication apprehension, test 

anxiety and fear of negative evaluation while learning the Japanese language but 

keeping in mind that fear of negative evaluation scored the highest among the other 

variables.  
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Table 4.5 Percentages, Mean and Standard Deviation of the components of foreign 

language anxiety item 

 

Foreign Language Anxiety 

Items 

SD D N A SA Mean SD 

It frightens me when I don´t 

understand what the teacher is 

saying in Japanese language. 

5.4 17.6 18.9 37.8 20.3 3.50 1.162 

It wouldn´t bother me at all to 

take more Japanese language 

classes 

5.4 8.1 14.9 24.3 47.3 4.00 1.205 

During the Japanese language 

class, I find myself thinking 

about things that have nothing to 

do with the course. 

25.7 37.8 17.6 12.2 6.8 2.36 1.189 

I don´t understand why some 

people get so upset over 

Japanese language classes. 

2.7 20.3 36.5 21.6 18.9 3.34 1.089 

In Japanese language class, I can 

get nervous and I forget things I 

know. 

2.7 23.0 16.2 37.8 20.3 3.50 1.138 

Even if I am prepared for the 

Japanese language classes, I feel 

anxious about it. 

13.5 23.0 17.6 24.3 21.6 3.18 1.369 

I often feel like not going to my 

Japanese language class. 

51.4 24.3 8.1 9.5 6.8 1.96 1.265 

I don´t feel pressure to prepare 

very well for the Japanese 

language classes. 

9.5 21.6 21.6 28.4 18.9 3.26 1.261 

I feel more tense and nervous in 

my Japanese language class than 

in my other classes. 

31.1 27.0 17.6 17.6 6.8 2.42 1.282 

When I´m on my way to the 

Japanese language class, I feel 

very sure and relaxed. 

1.4 9.5 17.6 45.9 25.7 3.85 .961 

I feel overwhelmed by the 

number of rules you have to 

learn to speak the Japanese 

language. 

4.1 21.6 24.3 32.4 17.6 3.38 1.131 

*D=Disagree, N=Neither agree nor disagree, A=Agree, SA=Strongly agree, SD=Strongly disagree; 

SD=Standard Deviation   

 

 Based on Table 4.5, the respondents are found to be motivated to attend the 

Japanese classroom despite having the anxiety in learning the foreign language. The 

item “ I often feel like not going to my Japanese language class” scored the least value 
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of mean out of 11 items in the components (M= 1.96, SD=1.265). Apart from that, a 

great deal of the respondents which is more than 90% concurred with the statement “ It 

wouldn’t bother me at all to take more Japanese language class” which resulted in the 

highest mean score (M=4.00, SD= 1.205). Followed closely by the item “When I’m on 

my way to the Japanese Language class, I feel very sure and relaxed” with the second 

highest mean (M=3.85, SD=.961). Nevertheless, a large number of respondents also 

experienced anxiety in learning the foreign language in the classroom with regard to the 

statement “It frightens me when I don’t understand what the teacher is saying in the 

Japanese language” (M=3.50, SD=1.162). Similarly, the results found that due to the 

anxiety, the respondents are reported to feel nervous and forget things they have learned 

(In Japanese language class, I can get nervous and forget things I know, M=3.50, 

SD=1.138). 
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Table 4.6 Percentages, Mean and Standard Deviation of the components of 

Communication Apprehension item 

 

Communication Apprehension 

Items 

SD D N A SA Mean SD 

I never feel quite sure of myself 

when I am speaking in my 

Japanese language class. 

8.1 21.6 20.3 28.4 21.6 3.34 1.264 

I start to panic when I have to 

speak without preparation in the 

Japanese language class. 

5.4 12.2 13.5 39.2 29.7 3.76 1.168 

I would not be nervous speaking 

Japanese language with the 

native speakers. 

20.3 33.8 24.3 10.8 10.8 2.58 1.239 

I feel confident when I speak in a 

Japanese language class. 

12.2 25.7 31.1 23.0 8.1 2.89 1.142 

I feel very self-conscious about 

speaking Japanese language in 

front of other students. 

4.1 20.3 18.9 37.8 18.9 3.47 1.137 

I get nervous when I don´t 

understand every word the 

Japanese language teacher says. 

8.1 23.0 16.2 33.8 18.9 3.32 1.251 

I would probably feel 

comfortable around native 

speakers of the foreign language. 

4.1 23.0 29.7 28.4 14.9 3.27 1.102 

*D=Disagree, N=Neither agree nor disagree, A=Agree, SA=Strongly agree, SD=Strongly disagree; 

SD=Standard Deviation 

 

 Overall, the findings in Table 4.6 indicate that a large number of respondents 

perceive themselves as being apprehensive and anxious when communicating using the 

target language. As an example, it is noticeable that almost all of the respondents 

encountered the same experience with the item “I start to panic when I have to speak 

without preparation in the Japanese language class” which contributed the highest value 

of mean (M=3.76, SD= 1.168). Besides, the items “I feel very self-conscious about 

speaking the Japanese language in front of other students” (M=3.47, SD=1.137) and “I 

get nervous and confused when I am speaking in Japanese language class”(M=3.46, 

SD=1.161) also strengthen the evidence that respondents are indeed experiencing 

anxiety and nervousness to communicate in the language class. Nevertheless, half of the 
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respondents also reported that they are unlikely to be nervous when they have to speak 

the Japanese language with the native speakers due to the low mean scored for the item 

“I would not be nervous speaking the Japanese language with the native speakers” 

(M=2.58, SD=1.239). Along with the line, it is found that most of the respondents 

concurred with the item “I would probably feel comfortable around native speakers of 

the foreign language” as only one-quarter of the percentage refute the statement 

(M=3.27, SD=1.102). 

 

Table 4.7 Percentages, Mean and Standard Deviation of the components of test anxiety 

item 

 

Test Anxiety Items SD D N A SA Mean SD 

I don´t worry about making 

mistakes in the Japanese 

language classes. 

5.4 24.3 12.2 35.1 23.0 3.46 1.241 

I am usually at ease during tests 

in my Japanese language class. 

14.9 20.3 20.3 32.4 12.2 3.07 1.275 

I worry about the consequences 

of failing my Japanese 

language class 

2.7 18.9 8.1 31.1 39.2 3.85 1.213 

I am afraid that my Japanese 

language teacher is ready to 

correct every mistake I make. 

21.6 45.9 18.9 6.8 6.8 2.31 1.097 

The more I study for a Japanese 

language test, the more 

confused I get. 

17.6 24.3 21.6 27.0 9.5 2.86 1.264 

*D=Disagree, N=Neither agree nor disagree, A=Agree, SA=Strongly agree, SD=Strongly disagree; 

SD=Standard Deviation 

 

 

 As illustrated in Table 4.7, the majority of the respondents have the same opinion 

on the item “I worry about the consequences of failing my Japanese language class” 

(M=3.85, SD=1.213) which indicates failing in examination is one of the strong reasons 

that contributes to their test anxiety. However, the students are not afraid to be corrected 

by the teacher for the mistakes they make which scored the least mean among the 5 

items (“I am afraid that my Japanese language teacher is ready to correct every mistake 
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I make”, M=2.31, SD=1.097). Quite surprisingly, it can be observed that slightly more 

than half of the respondents also are not worried about making mistakes during learning 

the Japanese language in the classroom (I don’t worry about making mistakes in the 

Japanese language classes, M=3.46, SD=1.241). With regard to the item “The more I 

study for a Japanese language test, the more confused I get”, it can be noted that less 

than half of the respondents concurred with the statement which resulted in a low value 

of mean score (M=2.86, SD=1.264).  

 

 

Table 4.8 Percentages, Mean and Standard Deviation of the components of fear of 

negative evaluation 

 

Fear of Negative Evaluation 

Items 

SD D N A SA MEAN SD 

I tremble when I know that I´m 

going to be called on in 

Japanese language class. 

14.9 32.4 16.2 21.6 14.9 2.89 1.320 

I keep thinking that the other 

students are better at  Japanese 

language than I am. 

5.4 6.8 12.2 25.7 50.0 4.08 1.179 

It embarrasses me to volunteer 

answers in my Japanese 

language class. 

13.5 28.4 21.6 18.9 17.6 2.99 1.319 

I get upset when I don´t 

understand what the teacher is 

correcting. 

1.4 16.2 17.6 43.2 21.6 3.68 1.035 

I can feel my heart pounding 

when I´m going to be called on 

in Japanese language class. 

10.8 21.6 16.2 27.0 24.3 3.32 1.346 

Japanese language class moves 

so quickly I worry about getting 

left behind. 

9.5 17.6 16.2 29.7 27.0 3.47 1.316 

I am afraid that other students 

will laugh at me when I speak 

in  Japanese language. 

24.3 39.2 4.1 21.6 10.8 2.55 1.356 

I get nervous when the Japanese 

language teacher asks questions 

which I haven´t prepared in 

advance. 

5.4 4.1 14.9 50.0 25.7 3.86 1.025 

*D=Disagree, N=Neither agree nor disagree, A=Agree, SA=Strongly agree, SD=Strongly disagree; 

SD=Standard Deviation 
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Overall, fear of negative evaluation is the most impactful cause of anxiety in this 

study among the other variables (M=3.3564, SD=.89176). Despite having the fear of 

receiving peers’ unpleasant judgment throughout the learning process of the foreign 

language, the item “I am afraid that other students will laugh at me when I speak in 

Japanese” reported the lowest value of mean among the eight items (M=2.55, 

SD=1.356). Meanwhile, it is discovered that more than 70% of the respondents could 

relate to the statement of “I keep thinking that the other students are better at the 

Japanese language than I am” (M=4.08, SD=1.179). Other than that, a significant 

majority of the respondents also experienced the same situation with the item “I get 

nervous when the Japanese language teacher asks questions which I haven’t prepared in 

advance” (M=3.86, SD=1.025). In addition, almost all of the respondents shared the 

same unhappy feelings when they did not understand what the teacher was correcting 

their mistakes in the classroom as indicated in the statement “I get upset when I don’t 

understand what the teacher is correcting” (M=3.68, SD=1.035). It is also quite 

surprising to notice that the item “I tremble when I know that I am going to be called in 

Japanese language class” scored not a really high mean despite the feeling of 

nervousness whenever the teacher asks questions in the classroom (M=2.89, SD=1.32).  
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4.3 CORRELATION 

 

A Pearson Correlation was run to diagnose the correlation between communication 

apprehension, test anxiety, fear of negative evaluation and foreign language anxiety. In 

other words, it determines whether the variables are correlated to each other or not. As 

portrayed in Table 4.10, the degree of correlation proposed by Cohen (1988) was used 

to interpret the correlation coefficients of the variables. It can be observed that the 

degree of correlation can be separated into five ranges from very low to very high 

degree of correlation.   

 

  Table 4.10 Guidelines for interpreting the correlation and coefficient 

Degree of Correlation ‘r’ Value 

Very low correlation -0.01 to -0.20 and +0.01 to +0.20 

Low correlation -0.21 to -0.40 and +0.21 to +0.40 

Moderate correlation -0.41 to -0.60 and +0.41 to +0.60 

High correlation -0.61 to -0.80 and +0.61 to +0.80 

Very high correlation -0.81 to -1.00 and +0.81 to +1.00 
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Table 4.11 Correlations  

Correlations 

Variables Communication 

Apprehension 

Test Anxiety Fear of Negative 

Evaluation 

Communication 

Apprehension 

   

Test Anxiety .320**   

Fear of Negative Evaluation .472** .069  

Foreign Language Anxiety .584** .216 .596** 

** Correlation is significant at  the 0.01level (2 tailed)  

 

 As indicates in Table 4.11, there is a moderate positive correlation between 

communication apprehension and fear of negative evaluation (r= .472, p < 0.01). 

Similarly, test anxiety and communication apprehension also indicate a moderate 

positive correlation (r= .320, p < 0.01). Meanwhile, a remark of weak positive 

correlation can be noticed between fear of negative evaluation and test anxiety (r= .069, 

p < 0.01). 

With regard to the second research objective of the study, the correlation between 

the aforementioned variables was successfully established. The result shows that 

communication apprehension and foreign language anxiety has a moderate positive 

correlation (r= .584, p < 0.01). On the other hand, it can be observed that test anxiety 

and foreign language anxiety are weakly correlated (r= .216, p < 0.01). Lastly, there is a 

moderate positive correlation between fear of negative evaluation and foreign language 

anxiety (r= .596, p < 0.01). 
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4.4 MULTIPLE REGRESSION ANALYSIS 

 

Table 4.9 Research Question 2 

Research Question 2 

 

What is the relationship between communication apprehension, test anxiety, fear of 

negative evaluation and foreign language anxiety of Japanese language learners 

among undergraduates? 

 

 

 

Table 4.12  Multiple Regression 

  

 

 

 

 

 

 

 

  

 

 

 The result of the regression shown in Table 4.12 indicates a significant F score 

(F=21.301, p<0.01) which shows that communication apprehension, test anxiety and 

fear of negative evaluation significantly produce joint effects on the regression table.  

R2 explains the variance in the dependent variable (foreign language anxiety) which 

was contributed by the other three independent variables involved in this research. In 

other words, R2 represents the value of variance in the dependent variable which can be 

Model Standardized Coefficients Beta 

Communication Apprehension 0.363** 

Test Anxiety 0.071 

Fear of Negative Evaluation 0.420** 

R2 0.477 

F Change 21.301 
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explained by the independent variables. The value of R2 in this study is 0.477 which 

indicates 47.7% of the independent variables impacted the dependent variable. Based 

on the results, it is interesting to note that only communication apprehension and fear of 

negative evaluation have a significant relationship with foreign language anxiety. 

Meanwhile, test anxiety is not significantly impactful towards foreign language 

anxiety.  

   

4.5 DISCUSSION 

 

Generally, the results of the study revealed that the students who participated in this 

study have a moderate level of anxiety in learning the Japanese language (M=3.1585, 

SD=.41593). According to Horwitz as cited in Elaldi (2016), he argued that students 

who scored a mean value that is around 3 are considered as slightly anxious. Apparently, 

fear of negative evaluation is proven to affect students who took the survey the most in 

learning the foreign language with the highest mean (M=3.3564, SD=.89176). This 

result could probably arise from the belief that they do not want to leave bad images by 

making mistakes in front of other students (Tzoannopoulou, 2016). Furthermore, with 

regard to the second objective, the study found that only communication apprehension 

(r= .584, p < 0.01) and fear of negative evaluation (r= .596, p < 0.01) are reported to 

have a significant relationship with foreign language anxiety. Meanwhile, test anxiety 

does not remarkably affect foreign language anxiety among the respondents (r= .216, p 

< 0.01).  

As has been reported, it is not surprising that communication apprehension is 

indeed one of the components that contributed to foreign language anxiety. Importantly, 

the findings of this research are in a good agreement with the prior study done by 
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Molnar and Crnjak (2018). Moreover, it is supported by Mustafa Ahmad & Khalil 

Abdullah (2018) that communication apprehension could interfere with students’ 

ability to communicate which causes feelings of discomfort, withdrawal from giving 

responses and refusing to communicate. Due to the arousal mixture of negative feelings, 

students might experience pressure whenever there is a need for them to communicate 

in the foreign language which causes them to be apprehensive and anxious. Besides, the 

fear of having to speak in front of the other students in the classroom also has heavily 

impacted the respondents as they feel like they are being observed in an evaluative 

situation (Ahmad Taufik, 2014). Therefore, this can be linked to the results of the study 

where the respondents are being anxious and apprehensive to communicate in the 

Japanese language. 

The single most striking outcome of this study revealed that test anxiety does not 

significantly affect foreign language anxiety. This result is contrary to most of the 

previous research where test anxiety is typically found as one of the prominent factors 

that contribute to language anxiety among the students (Masoomed & Fahimah, 2014). 

Additionally, according to Cakici (2016), test anxiety seems to accompany foreign 

language anxiety and accommodate each other. Nonetheless, this study found that high 

test anxiety does not necessarily cause foreign language anxiety to be high as well. It is 

noteworthy to mention that the result may be due to the fact that the students believe 

that test anxiety facilitates them to face the difficulties and obstacles rather than 

affecting them negatively. This is supported by McDonald as cited in Saha (2014), test 

anxiety could stimulate positive impact by assisting the learners to keep focus and alert 

in order to be prepared for the tasks depending on a certain level of test anxiety. 

Moreover, it keeps them motivated to make extra efforts to overcome anxiety and 

perform the tasks (Cakici, 2016). Thus, the analysis of the study pointed out that a high 
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level of test anxious students does not necessarily lead to a higher level of foreign 

language anxiety. 

In the current research, fear of negative evaluation has been reported as 

significantly affecting the foreign language anxiety. It can be said that, the higher the 

fear of negative evaluation, the higher the foreign language anxiety of the respondents. 

One possible explanation for this outcome is respondents might have the perceptions 

that being negatively judged by others would cause them to be labeled as an 

incompetent speaker (Chin, Ling & Yih, 2016). The findings of the current study match 

well with the previous research conducted by Sadighi and Dastpak (2017). The authors 

executed a research on Iranian EFL learners and found that the fear of committing 

mistakes and limited knowledge of vocabulary have led the students to feel anxious 

about being negatively evaluated in learning the foreign language. The fact that students 

are more worried about being negatively evaluated by their peers reflects the biggest 

concern as it avoids them from being a competent speaker as they somehow hold 

themselves back throughout the learning process. Even worse, it has been confirmed by 

the respondents of this study that they are intimidated by being laughed at and keep 

thinking other classmates are better in the Japanese language.  

In conclusion, the level of foreign language anxiety among the undergraduates of 

Kulliyyah of Languages and Management is generally at a moderate level (M=3.1585, 

SD= .41593). They are found to be anxious mainly due to the fear of negative 

evaluations from peers and teachers. Nevertheless, it would not hinder them from taking 

more Japanese language classes in the future. Another notable finding of this study is 

that test anxiety does not significantly affect the foreign language anxiety among the 

respondents. On the other hand, communication apprehension and fear of negative 

evaluation affect the foreign language anxiety significantly. 
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4.6 SUMMARY OF HYPOTHESIS 

 

   

Table 4.13 Summary of hypothesis 

 

Hypothesis Result 

H1: There is a significant relationship between communication 

apprehension and foreign language anxiety. 

 

 

Supported 

 

H2: There is a significant relationship between test anxiety and 

foreign language anxiety. 

 

 

Not supported 

 

H3: There is a significant relationship between fear of negative 

evaluation and foreign language anxiety. 

 

 

Supported 
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4.7 CONCLUSION 

 

In conclusion, this study has found that the respondents of this research have a medium 

level of foreign language anxiety by using the descriptive analysis (M=3.1585, 

SD= .41593). Not only that, it is surprising to know that the fear of negative evaluation 

(M= 3.3564, SD= .89176) has the highest mean compared to the other variables which 

are communication apprehension (M= 3.2618) and test anxiety (3.1108, SD= .54208). 

Besides, the inferential analysis also is employed to determine the correlation between 

the variables involved in this study. It is reported that only communication 

apprehension (r=.584, p<0.01) and fear of negative evaluation (r=.596, p<0.01) 

possessed a moderate positive relationship with foreign language anxiety. Hence, a 

remark has been made that test anxiety does not significantly impact the foreign 

language anxiety. To put it differently, test anxiety or fear of examination does not 

contribute much to foreign language anxiety among the respondents. The results of the 

regression analysis also strengthen the evidence that test anxiety does not significantly 

affect the foreign language anxiety. 
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CHAPTER 5 

CONCLUSION AND RECOMMENDATIONS 

 

 

5.0 OVERVIEW OF THE CHAPTER 

For the final chapter, a summary of the study is reported to sum up the study. In light of 

the results of the research, implications of the study also would be further discussed to 

highlight the impacts of the study towards the current literature. Apart from that, 

recommendations for the upcoming studies in the future are also proposed to investigate 

other areas of language anxiety in-depth.   

 

5.1 SUMMARY OF THE STUDY 

As previously discussed in chapter 1, anxiety in learning a foreign language has been 

receiving considerable attention in language education research as it could act as a 

barrier for the students to become a competent speaker. For that reason, foreign 

language learning is an obstacle that learners need to overcome. In sum, this research 

attempted to determine the level of communication apprehension, test anxiety, fear of 

negative evaluation and foreign language anxiety of Japanese language learners among 

undergraduates. Other than that, this study also intended to identify the relationship 

between communication apprehension, test anxiety, fear of negative evaluation and 

foreign language anxiety. In other words, to reveal whether the three components affect 

foreign language anxiety significantly or not. 

 A total of 74 respondents of Japanese language learners among the undergraduates 

of Kulliyyah of Language and Management were randomly selected to participate in 

this study. The nature of this study was the quantitative approach. After the data were 
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collected, SPSS 25 was run to analyze the data with regard to the descriptive analysis 

and inferential analysis. As may be observed in the results, it was found that the 

respondents have a moderate level of anxiety in learning the Japanese language. It 

shows that the respondents are most anxious about fear of negative evaluation as it 

scored the highest value of mean among the other components of foreign language 

anxiety. Lastly, test anxiety is found to be the least impactful factor of foreign language 

anxiety in this study. Keeping in mind that, the other two factors which are 

communication apprehension and fear of negative evaluation are affecting the students’ 

foreign language anxiety significantly while test anxiety does not contribute to a 

significant correlation towards foreign language anxiety.  

 

5.2 RECOMMENDATIONS FOR CURRENT STUDY 

In sum, teachers and learners need to cooperate correspondingly in order to make a less 

threatening environment that could reduce the anxiety level successfully. Hence, having 

an understanding and good teacher as well as students with the right attitude would 

significantly contribute to the overall success level effectively. Apart from that, future 

studies also recommend studying foreign language anxiety from different perspectives 

in-dept in order to explore more understanding, particularly in language anxiety context. 

 

5.2.1 Learner’s Role 

In many cases, learners hold the biggest responsibilities throughout the whole journey 

of language learning which could determine if they are going to become a competent 

language learner or otherwise. There are several ways that are encouraged for the 

learners to apply and practice in order to overcome their anxiety and problems in 

learning a language.  
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First of all, learners should have the perseverance to learn a foreign language. In 

many cases, perseverance is the strategy used among successful learners regardless of 

what they are learning. In fact, it is also a need for the language learners to keep on 

learning language and not giving up whenever they feel so. Besides, participants from a 

study by Woodrow (2006) also claimed that perseverance is one of the ways used to 

lower their anxiety level. Indeed, perseverance in learning language is important as it 

takes a lot of time and commitment to be a proficient language. 

Another method that can be used is by implicating relaxation techniques such as 

taking a deep breath and diverting the negatives thought into something positive. 

Relaxation techniques will help the students to be relieved especially before having an 

oral assessment or starting an examination. This method was actually supported by He 

(2017) where he found that the participants of his study used relaxation techniques to 

cope with foreign language anxiety effectively. Thus, by taking a deep breath or 

positive thinking could contribute ease towards the students’ mind and emotion in many 

ways and at the same time bring down their anxiety level.  

Other than that, being well-prepared also can be beneficial towards the learners to 

decrease their anxiety in the classroom. To illustrate, being fully prepared before a 

presentation would help the students to be more confident of themselves and as a result, 

help to eliminate the feeling of anxiety. In addition, He (2017) also listed well 

preparation as one of the strategies to cope with foreign language anxiety in his study. 

This is because, in many consequences, a fully prepared learner has higher chances to 

succeed in facing obstacles or difficulties in classroom or assessment. Concerning that, 

it is encouraged for the learners to be well prepared and experience the benefits of it 

while learning the foreign language. 
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5.2.2 Teacher’s Role 

Apart from the learners’ responsibilities themselves, teachers also play an important 

role in reducing the level of foreign language anxiety. One of the methods is probably 

by providing a friendly and harmonious learning environment. Meaning, a situation 

where the learners are able to interact without feeling forced and not afraid of making 

mistakes. In normal occasions, teachers should not put a strict and too serious face but 

rather a friendly, with a smile on the face. That way, students will be able to share their 

ideas and answers with the other classmates collaboratively with less anxiety (Hashemi 

and Abbasi, 2013). Besides, class activities could be done through music and games and 

execute it cooperatively by pairs or groups. Furthermore, music and games will 

encourage the students to relax while trying to complete class activities (Hu & Wang, 

2014). Therefore, teachers may assist the students to lessen their anxiety level by 

creating a friendly and harmonious atmosphere as an initiative.  

Other than that, the appraisal method can be applied throughout the language 

lessons. It is recommended for the teachers to appreciate students’ effort in class despite 

making mistakes. By giving positive appraisal, it can improve students’ self-esteem and 

confidence (Hu & Wang, 2014). Not only that, teachers can also let the students know 

that it is natural to make mistakes, especially while learning languages as language is 

arbitrary. Given that, it will help students to understand that they do not necessarily 

need to be accurate all the time. In fact, it demonstrates teachers’ tolerance of students’ 

mistakes and imperfect language. Hence, teachers may consider this method in order to 

decrease the level of foreign language anxiety.  
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5.3 RECOMMENDATIONS FOR FUTURE STUDIES 

Foreign language anxiety issues will always grow in the future. Indeed, further research 

is needed to improve understanding of foreign language anxiety of Japanese language 

learners and in general. Future research may replicate this study but take account of 

different demographic elements such as genders and academic achievements in the 

investigation. This is to shed light on how gender and academic achievement are 

correlated to foreign language anxiety. Thus, it is a great deal to explore foreign 

language anxiety with newly added elements that might also influence the anxiety level.  

In terms of settings, further research is recommended to take place in different 

settings such as schools and types of higher education institutions. Since the present 

study is done in a public university, future research may include private universities, 

public colleges, community colleges as well as polytechnics into considerations. Apart 

from that, future research also needs to take note of the respondents’ background as 

different people might have undergone different experiences that contribute to their 

level of anxiety. For instance, prior experience related to Japanese language and years 

of learning the Japanese language. Not only that, ethnicity can also be included in order 

to clarify in further detail whether it influences one’s behaviour and personality or not 

in learning a foreign language.  

With regards to research design, a different approach which is a qualitative study 

could help to determine in-depth understanding of reasons or situations that might 

provoke their foreign language anxiety. In addition, respondents are not limited to 

close-ended questions of answering in qualitative studies which is more effective in 

identifying any personal experience related to their anxiety. For that reason, the study 

could derive meanings from the stories in the respondents’ feedback and help to provide 

more comprehensive results. Last but not least, it is interesting to strengthen the 
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information by doing more longitudinal studies. In accordance with that, respondents 

can be observed from time to time and thus any changes can be recorded and 

comparison can be done. 

 

 

5.4 IMPLICATIONS OF THE STUDY 

 

Theoretically, the results of the study support the theory of foreign language anxiety by 

Horwitz et al.(1986). The theory holds that foreign language anxiety may present in 

each of the foreign language learners and often cause greater challenges for the students 

to be proficient in the target language. As portrayed in the results, there was an average 

degree of anxiety found in each of the components of foreign language anxiety. Given 

that, fear of negative evaluation scored the highest value of mean among all. To cope 

with that, researchers should examine learning strategies that could improve students’ 

self-esteem despite making mistakes in the learning process. This is very important as it 

could severely affect their chances to possess good communication skills in the foreign 

language which is an important asset of getting employed for the graduates. For that 

reason, a better approach of learning strategies may be implemented by the educators in 

the classroom, including ways to lessen the level of fear of negative evaluation from the 

teachers and peers.  

In parallel to the result of the study, it is worth mentioning that a greater awareness 

of foreign language anxiety of Japanese language learners is needed in the future. Due 

to the limited amount of study done specifically on Japanese language learners, this 

study provides updated information on foreign language anxiety encountered by the 

learners in the classroom among undergraduates of higher education institutions in 

Malaysia. Other than that, the results of the study also provide evidence that test anxiety 

is not one of the variables that might affect foreign language anxiety significantly. The 
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respondents were found to have opinions that test anxiety facilitates their foreign 

language anxiety rather than giving negative impacts. Nonetheless, communication 

apprehension and fear of negative evaluation were found to significantly affect the 

foreign language anxiety among the selected students who participated in the survey. 

Hence, it is notable that the results of the study provide fruitful information pertaining 

to the relationship of foreign language anxiety and the three components. 

 

5.5 CONCLUSION 

In conclusion, this study provides evidence that the Japanese language learners of 

Kulliyyah of Language and Management have an average level of anxiety. Not only 

that, the learners are most anxious towards getting negative evaluations be it from 

teachers or other students. A remark also has been made that test anxiety does not give 

impact to the respondents’ foreign language anxiety significantly. However, the results 

cannot generally represent Japanese language learners from other higher education 

institutions. As a matter of fact, anxiety also could encourage the undergraduates to 

work harder in order to eventually become a competent speaker which is also known as 

facilitating anxiety. However, in many cases, anxiety is usually considered as 

debilitating anxiety. Lastly, it is hoped that this study could contribute to a beneficial 

understanding towards the students that being anxious is a natural experience for every 

language learner and it can be overcome with the right attitude and mind. 
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APPENDIX I: Questionnaire 
 

 

 

Section A: Demographic details 

 
Gender: Male/ Female 

Age: _______ 

Program:  TPHM / ARCOM / MLCOM / ENCOM 

Level of Japanese:________ 

 

Section B: Foreign Language Anxiety 

 

Language learning anxiety can be defined as “a feeling of tension, apprehension and 

nervousness related to a situation of learning a foreign language” (MacIntyre & 

Gardner, 1994, p.284). 
 

No. Questions Strongly 

disagree 

Disagree Neither 

disagree 

nor 

agree 

Agree Strongly 

agree 

1. It frightens me when I 

don´t understand what 

the teacher is saying in 

the Japanese language. 

1 2 3 4 5 

2. It wouldn´t bother me at 

all to take more 

Japanese language 

classes.  

1 2 3 4 5 

3. During the Japanese 

language class, I find 

myself thinking about 

things that have nothing 

to do with the course. 

1 2 3 4 5 

4. I don´t understand why 

some people get so upset 

over Japanese language 

classes.  

1 2 3 4 5 

5. In Japanese language 

class I can get nervous I 

forget things I know. 

1 2 3 4 5 

6. Even if I am prepared 

for the Japanese 

language classes, I feel 

anxious about it.  

1 2 3 4 5 

7. I often feel like not 

going to my Japanese 

language class.  

1 2 3 4 5 

8. I don´t feel pressure to 

prepare very well for the 

1 2 3 4 5 
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Japanese language 

classes. 

9. I feel more tense and 

nervous in my Japanese 

language class than in 

my other classes.  

1 2 3 4 5 

10 When I´m on my way to 

Japanese language class, 

I feel very sure and 

relaxed.  

1 2 3 4 5 

11. I feel overwhelmed by 

the number of rules you 

have to learn to speak 

the Japanese language.  

1 2 3 4 5 

 
 

Section C: Communication Apprehension 

 

Communication apprehension refers to “a type of shyness characterized by fear of 

anxiety about communicating with people” (Horwitz et al., 1986, p. 127). 

 

No. Questions Strongly 

disagree 

Disagree Neither 

disagree 

nor 

agree 

Agree Strongly 

agree 

1. I never feel quite sure of 

myself when I am 

speaking in my Japanese 

language class.  

 

1 2 3 4 5 

2. I start to panic when I 

have to speak without 

preparation in the 

Japanese language class.  

1 2 3 4 5 

3. I would not be nervous 

speaking the Japanese 

language with native 

speakers.   

1 2 3 4 5 

4. I feel confident when I 

speak in a Japanese 

language class.  

1 2 3 4 5 

5. I feel very 

self-conscious about 

speaking the Japanese 

language in front of 

other students.  

1 2 3 4 5 

6. I get nervous and 

confused when I am 

speaking in my language 

class.  

1 2 3 4 5 
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7. I get nervous when I 

don´t understand every 

word the Japanese 

language teacher says.  

1 2 3 4 5 

8. I would probably feel 

comfortable around 

native speakers of the 

foreign language.  

1 2 3 4 5 

 

 

Section D: Test Anxiety 

 

Test anxiety refers to “a type of performance anxiety stemming from a fear of failure” 

(Horwitz et al., 1986, p. 127). 

 

No. Questions Strongly 

disagree 

Disagree Neither 

disagree 

nor 

agree 

Agree Strongly 

agree 

1. I don´t worry about 

making mistakes in 

Japanese language class. 

1 2 3 4 5 

2. I am usually at ease 

during tests in my 

Japanese language class. 

1 2 3 4 5 

3. I worry about the 

consequences of failing 

my Japanese language 

class.   

1 2 3 4 5 

4. I am afraid that my 

Japanese language 

teacher is ready to 

correct every mistake I 

make.  

1 2 3 4 5 

5. The more I study for a 

Japanese language test, 

the more confused I get. 

1 2 3 4 5 
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Section E: Fear of Negative Evaluation 

 

Fear of negative evaluation refers to “an apprehension about others’ evaluation, 

avoidance of evaluative situations and the expectations that others would evaluate 

oneself negatively” (Horwitz et al., 1986, p.128). 

 

No. Questions Strongly 

disagree 

Disagree Neither 

disagree 

nor 

agree 

Agree Strongly 

agree 

1. I tremble when I know 

that I´m going to be 

called on in Japanese 

language class. 

 

1 2 3 4 5 

2. I keep thinking that the 

other students are better 

at Japanese language 

than I am.  

 

1 2 3 4 5 

3. It embarrasses me to 

volunteer answers in my 

Japanese language class.  

1 2 3 4 5 

4. I get upset when I don´t 

understand what the 

teacher is correcting. 

1 2 3 4 5 

5. I can feel my heart 

pounding when I´m 

going to be called on in 

Japanese language class. 

1 2 3 4 5 

6. Japanese language class 

moves so quickly I 

worry about getting left 

behind.  

1 2 3 4 5 

7. I am afraid that other 

students will laugh at me 

when I speak in the 

Japanese language.  

1 2 3 4 5 

8.  I get nervous when the 

Japanese language 

teacher asks questions 

which I haven´t prepared  

in advance.  

1 2 3 4 5 

 

 

 

 


